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Budding dancers strut their stuff in pursuit of 30 places in Jo’burg’s Promusica Theatre’s tuition scheme. The project, which was recently launched, is aimed at developing talented 
young learners who have a passion for dance. The theatre will sponsor the 30 learners who qualified with free lessons and transportation for the year.  Photograph: Oupa Nkosi 
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MTN Sciencentre win 
The MTN Sciencentre is one 
of Cape Town’s most popular 
destinations for school and family 
visits. Win a 
year-long family 
membership 
(two adults and 
two children) 
worth R500. SMS 
“teacher” and the 
word “science” 
to 32510 (SMS 
costs R1).

SciFest giveaway 
Win complimentary 
classroom passes to 
all six evening talks at 
South Africa’s annual 
week-long national 
science festival, SciFest 
Africa. 

The SciFest 2008 passes mean 
that cash-strapped schools can 
provide staff and learners with 
up to 40 free tickets to meet 
renowned local and international 
scientists each evening at 
the Monument building in 
Grahamstown in the Eastern Cape, 

leaving visitors free during the day 
to shape their own programme 
from 500 workshops and events.

“Normally we 
ask learners to be 
seated in the Guy 
Butler Theatre 
by 6.15pm,’’ 
said new SciFest 
manager 
Margaret Wolff. 
“The talk begins 
at 6.30pm and 
continues for 
an hour, ending 
with a question 
and answer 
session. People 
also have the 
opportunity to 
meet individual 
scientists 

afterwards.’’
The evening passes are worth 

up to R1 500 but do not cover 
transport, accommodation or other 
SciFest events. Find out more about 
the programme and accomodation 
by logging on to www.scifest.org.
za or SMS “teacher” and “scifest” 
to 32510 (SMS costs R1). 

Thabo Mohlala

A 
clash between secular 
and religious conscience 
could unfold in South 
Africa’s education sys-
tem — and different 

interest groups are set to line up 
against one another. 

The teaching of evolution to grade 12 
learners from next year might trigger 
an uproar among South African par-
ents, teachers and religious sectors.

Evolution, which will be offered as 
part of life sciences under the new 
grade 10 to 12 curriculum by public 
and private schools, is rated highly 
by education experts because they 
believe it teaches learners to think 

critically and analytically.
Its proposed teaching is bound to 

rattle established norms and beliefs 
because evolution theory, and its 
growing body of followers, invari-
ably generates tension between sec-
ular, atheist scientists and conserva-
tive religions. 

In the United States a group of 
Christian parents instituted legal 
action in 2005 to challenge the 
implementation of teaching evolu-
tion at schools because they felt it 
undermined their notion of God.

Josef de Beer, a lecturer in the fac-
ulty of education at the University 
of Johannesburg (UJ), said teachers 
of evolution might have religious 
concerns. “My experience in teach-

ing evolution in a foundation-year 
programme at the University of 
Pretoria is that many students find 
evolution problematic because of 
their religious beliefs.”

At a recent conference at UJ, 
where teachers were trained in evo-
lution, a teacher said: “I am disap-
pointed about the fact that evolu-
tion attacks God’s creation. It also 
mixes Genesis with idol worshippers 
of Babylon, which were never there 
when God created planet Earth.” 

Another said he thought the topic 
should be voluntary because he 
didn’t think it suitable for people who 
believe in God. “I am totally against 
evolution,” another teacher said.

Matters came to a head after snip-

Schools’ (r)evolution
Religious backlash expected as evolution forms part of curriculum

The fossilised remains of Little Foot, which were discovered at 
Sterkfontein in 1994, show a vital link in the evolution of humankind

The teachers’ course covers:
The course on evolution focuses on 
the following key areas:
●  The concept of evolution and 
natural selection.
● Methodologies and innovative 
teaching strategies on how to 
deal with controversial and ethical 
issues in a classroom situation.
● Biological evidence of evolution 
such as molecular biology, 

anatomical and fossil evidence.
● Whether science and religion 
intersect and are in conflict or can 
co-exist.
● How species develop.
● Macro and micro evolution.
●  Family trees and evolutionary 
relationships.
● African perspectives on evolution.
● The concept of Darwinism.

Teachers talk ...

Nazeem Adam, who heads 
Impala Crescent Primary School in 
Lenasia, said there definitely was 
going to be a religious backlash, 
given the way evolution was 
presented currently. He said 
everything about it was presented 
as a fact.

“From a purely educational 
view I would say teachers should 
be wary of presenting evolution 
theory as an absolute fact. 

“It must be taught as one of 
several theories with its own 
loopholes, gaps and weaknesses.

“Teachers must be critical and 
ensure they teach it in context, 
with the necessary critique, and 
also ensure it allows for religious 
views,” said Adam.  

Public schools would experience 
fewer objections as opposed to 
private schools, where schools are 
clearly associated with particular 
religions, he said. 

But not all schools are sceptical 
about the implementation of 
evolution as a subject. 

Elizabeth Walton, head of 
academics at King’s School in 
Johannesburg, which subscribes 
to Christianity, said the school 
was not worried about teaching 
evolution. She said the important 
thing was that teachers should be 
thoroughly informed about the 
subject. 

“The danger is to oversimplify 
things in such a way that some of 
the complexities of issues on either 
side [religion and evolution] are 
lost,” she said. 

King’s School would not 
compromise its Christian beliefs, 
but would adopt an open-minded 
approach to accommodate 
different perspectives, said 
Walton.

Sleeping Beauty will run at the National Children’s Theatre in Parktown, Johannesburg, until December 22. 
Pictured  from left are Chatherine Chamangwana (Good Fairy), Jenny Low (Princess Beauty) and Clinton 
Hawks (Godfather) from the previous production. Ticket prices are R55 for children and  R65 for adults. 
Bookings can be made through Computicket or at the theatre. Block bookings and specials are available for 
schools, groups and birthday parties by phoning 011 484 1584

pets of a video, Tiny Humans: Find-
ing Hobbits in Flores, was shown. 
The video traces the origin of tiny 
prehistoric humans somewhere 
on an Indonesian island. They are 
depicted as short and dark-skinned 
people. This offended some black 
teachers. They said that evolu-
tion was a racist theory. It “terribly 
undermines black people, every-
thing bad gets a black colour. It 
means blacks were apes,” they said.

De Beer said there were genuine 
concerns about teachers’ prepared-
ness. “I do not think that all teachers 
are ready for the challenge to teach 
evolution in grade 12 life sciences 
next year. There is an urgent need to 
train teachers to deal with this com-
plex issue in the classroom.” 

De Beer and Hugo van Rooyen 
designed a short course aimed at 
preparing and empowering teach-
ers on how best to handle evolution 
in a classroom situation without 
inflaming religious passions. But 
Penny Vinjevold, deputy direc-
tor general for further education 
and training, said the education 
department had offered a number 
of workshops and produced a guide 
for teachers and parents. 

The department had been “sensitive 
to the views of a wide range of persons 
and attempts at all times to demon-
strate this sensitivity” in introducing 
evolution. Teachers of evolution will 
need to be well trained. 

No child would be compelled to 
“adopt” or “defend the viewpoint or 
any way subscribe to evolution”. So 
there could be no reason for parents 
to take legal action, Vinjevold said. 

The department took into account 
the fact that different theories 
offered a variety of explanations on 
the origin of human beings. Evolu-
tion was one of such explanations 
and learners were not expected to 
believe it, but to see it as one school 
of thought, she said.

Fabulous giveaways
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The school 
short list

The Department of Education has 
identified the following schools as 
potential pilot schools:
● Healdtown Comprehensive 
School — Fort Beaufort,  
Eastern Cape 
● St Matthew’s High School — 
Keiskammahoek, Eastern Cape
● Lovedale College — Alice, 
Eastern Cape
● St John’s College — Mthatha, 
Eastern  Cape
● Moroka High School — Thaba 
Nchu, Free State
● Wilberforce Community College 
— Evaton, Gauteng 
● St Martin’s School — 
Rosettenville, Gauteng
● Adams College — Amanzimtoti, 
KwaZulu-Natal
● Inanda Seminary — Inanda, 
KwaZulu-Natal
● St Francis College — Mariannhill, 
KwaZulu-Natal
● Ohlange College — Inanda, 
KwaZulu-Natal
● Zonnebloem College — Cape 
Town
● Morris Isaacson Secondary 
— Soweto, Gauteng
● Tiger Kloof — Vryburg, North 
West Province
● Lemana High School — Elim 
Hospital, Limpopo
● Pax College — Polokwane, 
Limpopo
● Glen Cowie Secondary School 
— Limpopo
● St Martin’s High School — 
Limpopo
● St Augustine’s — Nquthu, 
KwaZulu-Natal

Cornia Pretorius

W
h e n  A l b e r t i n a 
Luthul i  v is i ted 
the 154-year-old 
Adams  Co l l ege 
near Amamzim-

toti in KwaZulu-Natal three years 
ago she was in tears.

The school where she was a standard 
seven (grade nine) learner in 1946, and 
where her father, ANC president and 
Nobel laureate Chief Albert Luthuli, 
spent his academic life as a student 
teacher and lecturer in the 1920s and 
1930s, had turned to dust.

“Colleges such as Adams College 
were the hope of the oppressed people, 
but they were targeted after 1948 [when 
the Nationalist government came into 
power and the Bantu Education Act 
was adopted]. So we lost institutions 
that were producing excellent leaders 
for black people,” she said this week.

Restoring Adams College, she 
added, was the “correct’’ thing to do.

This is about to happen as part of 
the Historical Schools Project. The 
project was launched early this month 
at Adams College, targeting about 20 
institutions considered to have served 
as intellectual centres for African edu-
cation and as being instrumental in 
producing South African leaders.

Adams College, which was a 
teacher training, nursing and theol-
ogy college and a school, had former 
ANC leaders, such as John Dube, 

ZK Matthews and Govan Mbeki, as 
learners or teachers. Foreign minis-
ter Nkosazana Dlamini-Zuma, Chief 
Justice Pius Langa and Inkatha Free-
dom Party president Mangosuthu 
Buthelezi also attended the college.

Another institution that will ben-
efit is Lovedale, today Lovedale FET 
College, established in 1856 between 
Grahamstown and East London in 
the Eastern Cape. President Thabo 
Mbeki and the late Chris Hani 
attended the school.

Also identified are Tiger Kloof in 
North West, with alumni such as Bot-
swana presidents Seretse Khama and 
Ketumile Masire; Pax College in Lim-
popo, where the likes of Defence Min-
ister Mosiuoa Lekota and director gen-
eral of the National Treasury Lesetja 
Kganyago completed their schooling, 
and Morris Isaacson Secondary in 
Gauteng, which played a key role in 
the Soweto uprising of 1976.

The project came about after Arts 
and Culture Minister Pallo Jordan, 
together with then Anglican Arch-
bishop Njongonkulu Ndungane, 
held a brainstorming session in 
August this year in which they dis-
cussed restoring historical schools; 
mission schools in particular.

The ministry will work closely with 
the department of education and 
Ndungane, who is the executive direc-
tor of the project and its key driver.

Sandile Memela, spokesperson for 
the ministry, said the government is 

hoping the private sector will par-
ticipate in the initiative, which will 
be funded by the ministry and the 
department of education.

The department of education has 
made a financial contribution of 
R600 000 to the project in this finan-
cial year, while schools will continue 
to receive their subsidies as part of 
the public schooling system.

The project is expected to benefit 
schools from infrastructural improve-
ments such as the restoration of 
buildings and the provision of librar-
ies, laboratories, learning and teach-
ing support materials, but will also 
benefit from initiatives to improve the 
management and governance struc-
tures of the identified institutions.

Gugu Ndebele, deputy director-gen-
eral of the social and school enrich-
ment branch in the department of edu-
cation, said the  department expected 
the project to revitalise the schools as 
centres of educational excellence, pre-
serve them as historic sites  and pro-
mote indigenous languages and the 
culture of reading in those languages.

“Schools will be encouraged and 
assisted in their role of encouraging 
educators and parents to expect and 
promote excellence. Teachers will be 
assisted in recapturing their status 
and role as exemplars, whether as a 
source of inspiration, or more gener-
ally for their dedication and support 
of excellence and quality learning. 
Schools will be encouraged to view 

diverse backgrounds of language, 
group and faith as part of the broader 
curriculum and as the basis for devel-
oping the skills and attitudes needed 
to interact in a continental and glo-
bal context.  Similarly schools will be 
assisted and encouraged to promote 
a broader curriculum that includes 
the role of a moral ethos, sport and 
team games, extra-curricular activi-
ties of music, drama and other pleas-
ures such as reading and debate,” 
said Ndebele.

Schools involved have high hopes 
for the project.

Thulani Khumalo, principal of 
Adams College, said the project 
came at the right time for the school, 
which was trying to persuade alumni 
to become involved.

“Adams College has been people’s 
source of light. But the standards are 
not the same. We have to restore the 
culture and traditions and ensure that 
the legacy lives on,” Khumalo said.

Tiger Kloof principal Gail du Toit 
said the school had been visited 
by Ndungane, who explained the 
project, but the school had not yet 
decided what its priorities were.

Lesiba Ledwaba, principal of Pax 
College, said the school’s governing 
body would meet soon to identify 
what it needed. Some of the school’s 
building were constructed 80 years 
ago. Ledwaba hoped infrastructure 
upgrading would make the school’s 
priority list.

Restoring a legacy
Twenty historic South African schools will be renovated back to their former glory 

Thulani Khumalo (above), principal of Adams College is delighted that the college will be given a new lease on life. The the old boys 
dormitory (left) . Photograph: Rogan Ward.

A home for leaders
Adams College was the kind of 
place where Chief Albert Luthuli, 
Nobel Prize winner and ANC 
president, felt at home.

At the institution he was mentored 
by ZK Matthews (grandfather of 
Education Minister Naledi Pandor) 
who became the first black head 
of the institution and later ANC 
president.

“Professor Matthews had a great 
influence over him. My father valued 
the fact that he was there,” said 
Albertina Luthuli, Chief Luthuli’s 
daughter.

Chief Luthuli trained as a teacher 
at the college, but stayed on as a 
lecturer at the teachers’ college to 
teach Zulu and music. He was the 
choir master and played the piano.

This was also the place where he 

met his life partner, Nokukhanya 
Bhengu, who was a teaching student.

Luthuli said the school, where she 
also spent one year during the 1940s, 
could nurture great leaders because 
it encouraged free minds.

“The teachers were aware that 
they were living in a country that 
was imperfect. But they made 
students believe that they are free 
to achieve; that even if they were 
oppressed, they did not have to 
feel inferior,” she said.

According to her the teachers 
at Adams College were “first class 
educators” who believed in what 
the college stood for, had pride in 
their work, wanted their students to 
succeed and had strong values which 
they tried to instil in their students. 
— Cornia Pretorius

Cornia Pretorius

In many respects Desmond Makh-
anya (72) is the living memory of 
Adams College.

When he attended the school in the 
late 1940s and early 1950s he was the 
fourth generation in his family to be 
educated at the mission school. His 
great grandfather, his grandmother 
and his mother were all alumni.

At Adams they rubbed shoulders 
with the brightest minds from across 
Africa. Shona was taught to provide 
for the Zimbabweans and Swahili 
was about to be introduced before a 
change in the guard halted this.

Makhanya recalls how many of 
these former students from across the 
continent returned to their countries 

to take up top positions in society.
But, the international character from 

the school changed when the previous 
government placed its ethnic stamp 
on it, renaming Adams College the 
Amamzimtoti Zulu Training School.

Despite these changes, the col-
lege remains one of the most famous 
schools in South Africa because of 
those who attended and taught there.

Makhanya was a teenager when 
Chief Luthuli visited the school in 1952 
just before the defiance campaign. He 
caused quite a stir as he spoke to the 
students about the struggle.

Other politicians who attended the 
college were the late Stella Sigcau, 
former minister of public works, Chief 
Mangosutho Buthelezi and Foreign 
Minister Nkozazana Dlamini-Zuma. 

After the introduction of the Bantu 
Education Act, Adams College had to 
be reigned in. The principals and the 
teachers were sent from Pretoria.

Makhanya recalls a Van Heer-
den, a Strydom and a Bezuidenhout 
before Dawid van der Spuy joined 
and stayed for 25 years. 

Under Van der Spuy learners con-
tinued to excel, winning maths and 
science olympiads and drawing up to 
17 000 applications a year.

Given Adams College’s rich past, 
Makhanya is delighted about the 
Historical Schools Project.

“It will preserve the school for the 
next hundred years,’’ he said. “We 
have high expectations. We feel 
now is the time to turn around the 
whole area.”

A long history of achievement 
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T
hree major teachers’ 
unions have rejected the 
state’s recent proposals 
on occupation-specific 
dispensation (OSD), say-

ing it offers nothing for members to 
“be excited about”.

The unions that rejected OSD 
include the South African Demo-
cratic Teachers’ Union (Sadtu), 
the National Professional Teach-
ers’ Organisation of South Africa 
(Naptosa) and the Suid-Afrikaanse 
Onderwysersunie (Saou).

OSD is “a revised salary structure 
that is unique to each identified 
occupation in the public sector”. At 
present the same salary structure 
applies to all public service employ-
ees, notwithstanding the sector in 
which they work.

Following the protracted public serv-
ice strike, teachers refused to put their 
signature to an agreement that ended 
the labour action, opting instead to 
pursue negotiations with the depart-
ment of education in the bargaining 
chamber for the sector, the education 
labour relations council.

Although the unions rejected the 
proposals separately, they raised 
similar objections. These relate to the 
length of time it would take before 
teachers receive their next salary 
progression, the exclusion of deputy-
principals, principals and office-based 
teachers from accelerated salary pro-
gression and the introduction of a new 
performance appraisal instrument in 
addition to the current integrated 
quality management system 
(IQMS).

Following a national 
executive commit-
tee meeting, Sadtu 
described the state’s 
offer as “part of a 
sustained polit-
ical assault to 
reverse  the 
very  hard -
won gains of 
centralised 
collective bar-
ga in -
ing 

and the right to strike, which South 
Africans worked for as their funda-
mental right”.

Sadtu said the offer by govern-
ment “amounted to a vague under-
taking”, adding the employer made 
“exaggerated” claims that “amount 
to false promises in an attempt to 
get the support of teachers”.

For instance, Sadtu said, the 
employer made “assertions that every 
teacher will receive a minimum of 
8,5% — omitting to mention that this 
includes the 7,5% increase already 
awarded — while in reality teachers 
will receive a minimum of 1% from 
the occupation specific dispensation.”

It said while the “top salary 
scales have indeed been 

i n c r e a s e d ” ,  t h e 
amount of time 

it would take to 
qualify for those 
salaries would be 
extraordinarily 
long. “Theoreti-
cally, an ordi-
nary classroom 
teacher (with 
matric plus four 
years of post-

m a t r i c 
edu-

cation) can rise to a maximum sal-
ary of R264 238.

“However for the ‘satisfactory’ 
teacher it would take 54 years to 
reach this level; for a ‘good’ teacher 
it would take 27 years and an ‘out-
standing’ teacher would take 18 
years,” the statement read.

Sadtu said it would present counter-
proposals that would include, among 
others, a demand for an immediate 
4,5% general increase, rejection of 
separate packages for principals and 
deputies, retention of the broad salary 
structure and grade progression and it 
would demand separation of teacher 
appraisal from learner achievement.

Naptosa echoed Sadtu’s concerns. 
It said that after consulting its mem-
bers “the overwhelming belief is that 
there is little to excite members”.

The union said OSD proposals do 
not reward experience as the transla-
tion scales do not result in equitable 
increases across all post levels and 
years of experience. “Length of serv-
ice required to reach a maximum sal-
ary notch is unrealistic.”

Naptosa’s concerns include:
• OSD proposals introduce dis-

parities into the system such as 
separate packages for principals and 
deputy principals; 

• Deputy principals, principals and 
office-based educators are excluded 
from accelerated salary progression;

• Educators must wait until 2010 to 
receive their next pay progression; and 

• The performance appraisal 
instrument (integrated quality man-
agement system) and the proposed 
external agency that will verify 
scores are problematic.

Education Minister Naledi Pan-
dor expressed her “disappointment” 
and “surprise” in response to the 
unions’ rejection. Said Pandor in a 
statement: “There is nothing vague 
in government’s undertaking to 
improve the salaries of teachers.” 

She said the new pay structure 
is part of government’s strategy to 
woo new blood to the profession 
while trying to retain those already 
in the system. The minister said she 
was eagerly awaiting unions’ coun-
ter-proposals, but the 4,5% general 
increase across the board would be 
impossible to accept.

Sadtu said if an agreement was 
not reached in the labour relations 
council, it would lodge a dispute.

With the impact of the recent 
strike still reverberating, the depart-
ment is under pressure to consider 
the teacher unions’ demands to 
avoid another crippling labour dis-
pute within the education sector.

Details of the state’s offer were 
featured in the previous edition of 
the Teacher.

Teacher unions 
are unhappy with 
the education 
department’s 
proposals, writes 
Thabo Mohlala
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Cornia Pretorius

A 
home-grown educa-
tional resource has 
attracted the attention 
of educators in Finland, 
a country credited with 

one of the best schooling systems 
in the world.

With Finnish learners outperform-
ing many of the world’s 15-year-olds 
in maths, reading and science, not 
just any educational tool will be 
considered good enough to enhance 
scholastic attainment in this Scandi-
navian country.

For Sarie Vorster, managing 
director of Cami Education Soft-
ware based in Johannesburg, this 
amounts to a vote of confidence in 
the products it develops.

And, said Vorster, this is why 
some of the software she and her 
team have developed in the areas 
of mathemat-
ics, language 
and percep-
tual skills are 
avai lable  in 
English, Afri-
kaans, Xhosa 
— and Finn-
ish.

S h e  a t t r i -
butes the suc-
c e s s  o f  t h e 
products to the 
time spent, first 
on research-
ing the exact 
nature of 

the problem areas learners face in a 
specific subject. This allows the pro-
grams to address real needs. Second, 
Cami tries to ensure that its operat-
ing systems are as user-friendly as 
possible.

Cami’s mathematics programme, 
for instance, emerged after 10 years 
of hard work. Developing graphics 
can take up to a year and program-
ming up to three years for one pro-
gram alone.

This explains why Cami is one 
of only a few local companies that 
develop educational software. Most 
of the products with which it com-
petes come from abroad.

Vorster, formerly a business 
analyst in the corporate sector, 
embarked into unchartered ter-
ritory in the mid-Eighties when 
Cami started. She wanted to do her 
“own thing”, but the only expertise 
she felt she had was in the areas of 
mathematics and computers.

She thought of starting her own 
school, but what emerged subse-
quently was combining her knack 
for mathematics and understanding 
of computers to develop educational 
software, which could be used to 

offer extra lessons to learners.
“Initially we attracted a mix of 

learners, both those who performed 
poorly and those who were doing 
well. After a few years about 60% of 
our learners are achievers who want 
to do even better,” she said.

Following the mathematics pro-
gram Cami developed a language 
and reading program and later 
a foundation phase program to 
develop young children’s percep-
tual skills — that is colour recogni-
tion, shapes and concepts, such as 
“above” and “underneath”.

Charl Vorster, the technical direc-
tor of the company, says one pro-
gram led to the next one.

“We developed the language pro-
gram because mathematical prob-
lems and learning difficulties are 
often rooted in language skills, such 
as reading and vocabulary. Simi-
larly, young children were battling 
with maths and we discovered they 
had gaps in their perceptual skills. 
The next step is to develop a science 
program.”

Sarie Vorster said schools love the 
perceptual skills program.

“I know a high school where the 
geometry teacher puts learners 
through the foundation phase per-
ceptual skills program first because 
it helps the learners to get to grips 
with their mathematics.”

Another anecdote that reached 
Sarie Vorster is of a South Afri-
can teacher in the United States 
who was called in by the principal 
because children in her class were 
passing maths for the first time in 
their lives after she introduced the 
Cami mathematics programs.

“We are breaking down the psy-
chosis of kids who do not want to 
do maths,” said Sarie Vorster.

The approach Cami uses is 
a dynamic interactive 

tutoring system. This 

Teaching software 
is helping learners 
get to grips maths 
and science

The National Children’s The-
atre (NCT) is presenting a 
series of workshops to chil-

dren aged seven to 17 years.
Workshoppers study drama, 

improvisation, script reading, 
singing, musical appreciation, 
mime, physical theatre, public 
speaking and modern, hip-hop 
and African dance. 

The workshops are presented 
at the National Children’s Thea-
tre, 3 Junction Avenue, Parktown 

in Johannesburg. They will con-
tinue until Saturday November 
24 2007. Times are from 9.30am 
to 12pm. 

The cost is R60 per child per 
session. Fees are payable per 
term, depending on the number 
of weeks in the term.

 For more details please contact 
Sue on 011 484 1584 in the morn-
ing or email her on admin@jyt.
co.za. The NCT’s website is www.
jyt.co.za

team have developed in the areas 
of mathemat-
ics, language 
and percep-
tual skills are 
avai lable  in 
English, Afri-
kaans, Xhosa 
— and Finn-
ish.

S h e  a t t r i -
butes the suc-
c e s s  o f  t h e 
products to the 
time spent, first 
on research-
ing the exact 
nature of 

software, which could be used to “I know a high school where the 
geometry teacher puts learners 
through the foundation phase per-
ceptual skills program first because 
it helps the learners to get to grips 
with their mathematics.”

Another anecdote that reached 
Sarie Vorster is of a South Afri-
can teacher in the United States 
who was called in by the principal 
because children in her class were 
passing maths for the first time in 
their lives after she introduced the 
Cami mathematics programs.

“We are breaking down the psy-
chosis of kids who do not want to 
do maths,” said Sarie Vorster.

The approach Cami uses is 
a dynamic interactive 

means that all the programs follow 
an approach that allows learners to 
practice their skills thereby securing 
mental retention.

“It is like playing tennis. You don’t 
read a book first before you play. 
You just play,” said Charl Vorster.

In addition, he said, the pro-
grams are structured to focus on 
one theme, but allow the learner to 
call up supporting sections when 

necessary. 
The careful planning of each pro-

gram, the efforts to develop the best 
possible content and easy usage 
have not only attracted the atten-
tion of the Scandinavians.

In addition to the teachers in 
South Africa, educators in Aus-
tralia, the United States and the 
United Kingdom are also using the 
software.

Sarie and Charl Vorster, the owners of the educational software 
company Cami. Photograph: Lisa Skinner

Theatre workshops
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Dolling 
up the 
classroom
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M
olly, a life-size doll, 
is a frequent visi-
tor to the classroom 
of Vanessa Mitchell 
f rom Aqui la  Pre-

school in Ocean View, Cape Town. 
Mitchell has more than 12 years’ 
teaching experience and believes 
that Molly, the Persona Doll, has 
made tackling tricky social issues 
much easier.

“The kids go crazy when Molly 
comes to visit,” says Mitchell, who is 
completely at home with a group of 
boisterous four-year-olds clamour-
ing for her attention. Ocean View 
is no different from thousands of 
communities around the country. 
Unemployment, drugs, alcohol-
ism and spousal abuse are part of 
the children’s emotional landscape, 
much like the physical landscape of 
the mountains and the sea that sur-
round them.

“Molly looks so lifelike that the 
children treat her like a friend,” 
Mitchell says. “She has her own 
identity and we’ve created a whole 
story around her. She lives in nearby 
Sun Valley with her family, she faces 
similar challenges to our children 
and it’s through her that we’re able 
to address them. One of the young-
sters was stealing, so Molly came in 
to help with that,” Mitchell says.

They have also used her to help 
stop bullying and for toilet training. 
“I bring Molly into the group, sit her 
on my knee, tell the children she’s 
having a problem with whatever 
issue we need to tackle and then 
ask them what advice they have? 
This is usually the start of a spirited 
discussion, with the children giving 
suggestions or sharing their stories. 
Somehow, if Molly says that she 
hates being bullied and feels fright-
ened, it’s easier for the other kids to 
open up and share their experiences. 
It also empowers them as they come 
up with solutions, which they can 
imagine implementing. And when 
it’s time to go, all the kids want to 
give her a big hug,” Mitchell says.

But it’s important that Molly is not 

only associated with problems — she 
is also used to help in activities such 
as fire drills. “We try not to over-use 
Molly either,” says Mitchell, “but if 
she doesn’t come to visit for a while, 
the children start asking for her.”

The idea of the dolls originated in 
California in the 1970s, says Carol 
Smith, the Persona Doll coordinator 
in South Africa. “Two teachers were 
frustrated by the lack of resources 
to tackle diversity and so they made 
cardboard cut-out dolls which they 
shaded different colours.”

The idea developed from there 
and today the dolls are 70cm tall, 
made of cloth and come in a variety 
of skin tones with different types of 
hair. There are 12 different dolls and 
they can be tailor-made to suit spe-
cific needs, such as dolls that come 
with glasses or wheelchairs.

“Research suggests that children 
start noticing differences in a neu-
tral way at about three years old,” 
Smith says. 

“But six months later, at three and 
a half, they have absorbed negative 
messages around difference and 
hone in on skin colour, gender dif-
ferences and class, to name just a 
few. This gets expressed in name 
calling, exclusion from play and  
bullying.”

The aim of Persona Dolls is two-
fold: giving children psycho-social 
skills so that they can communicate 
better and deal with the challenges 
life throws at them, and promoting 
anti-discrimination and respect for 
difference.

The Persona Doll project receives 
funding from the United King-
dom. Demand for the dolls is grow-
ing from  education departments, 
NGOs, universities and schools in 
South Africa. 

“Last year we trained about 250 
teachers in using the dolls and 
more than 100 schools benefited. 
In 2007 this figure doubled, which 
is extremely encouraging,” says 
Smith. “The Western Cape educa-
tion department’s HIV and Aids Pro-
gramme contracted us to develop 

a Persona Doll life-skills project, 
which we are offering in primary 
schools throughout the province.” 

It is not just young children who 
respond to the dolls, says Smith. “A 
high school life-orientation teacher 
used the dolls very effectively with 
a group of 14-year-olds. He changed 
his approach slightly and worked 
with small groups of six teenagers, 

who had to create the dolls’ identi-
ties and solve problems based on 
their life situations. Through the 
dolls, he was able to address issues 
of privacy, addiction and sexual 
awareness.”

Smith says teachers also learn a 
lot. “One of the things we encourage 
teachers to do is hold the dolls as 
though they love and care for them. 

For some teachers this is an eye-
opener, as they might not always 
treat their children as respectfully 
as they want the children to treat 
one another,” she says. 

For more information on Persona 
Dolls, contact Carol Smith on  
082 5655 552 or email her at  
personadolls@jaywalk.com

Life-like dolls can help teachers address 
sensitive issues with children, reports  
Karena du Plessis

There are 12 different types of Persona dolls and they can be tailor-made to suit specific needs, such as 
dolls that come with glasses or wheelchairs. Photograph: David Ausserhofer/Körber-Foundation

Cape Town Tel: (021) 671-7944. Fax: (021) 683-1925. Durban Tel: (031) 702-1925 Fax: (031) 702-7056.
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Tools to guide 
progress

T
he Professional Devel-
opment Portfolio Post 
Level One is the first in 
a three-part series of 
resource packs aimed at 

post-level-one educators, post-level-
two educators (heads of depart-
ment) and post-level-three and four 
(deputy principals and principals). 
These packs, produced by the South 
African Council of Educators (Sace), 
meet a need for resource materi-
als to help educators at all levels 
to manage their own professional 
development.

Educators are expected to be 
lifelong learners — both scholars 
and researchers, as set out in poli-
cies, in particular in the norms and 
standards for educators. They are 
encouraged to be reflective prac-
titioners, which requires them to 
adopt an ongoing process of self-
evaluation of their professional 
practice. The Integrated Quality 
Management System, assessing 
teachers’ performance, emphasises 
that educators should take respon-
sibility for and become active par-
ticipants in their own professional 
development.

This might seem like a tall order 
for overloaded educators who prob-
ably feel that, much as they would 
like to, they cannot take time out 
to think about their future as they 
are too busy managing the present, 
there being little time left over for 
more forms to complete or records 
to keep. So how can educators be 
helped to plan their own profes-
sional development, improve pro-
fessional practice, increase job 
satisfaction, prepare for career pro-
gression and manage the process 
in the limited time available in the 
working week/term/year? Sace has 
come up with a useful product to 
help the process along.

Professional development is 
not simply a product — a summa-
tion of all those workshops you 
attended because they sounded 
interesting (or that you were 
required to attend); it is a process 
and an important one. But it is this 
process, the planning, reflecting, 
recording and compiling that is the  
hardest to do.

How many workshops’ notes 
do you have scattered in various 
files? How many ideas for courses, 
programmes, professional prac-
tice developments and collabora-
tive teaching ventures do you have 
scribbled on bits of paper that you 
can never actually find when you 
need them? If these questions don’t 
apply to you then this resource pack 
might not have a place on your shelf, 
but for those of you to whom this is 
all too familiar the answer might be 
here.

The Professional Development 
Portfolio Post Level One resource 
pack is designed to help individual 
educators in schools to shape and 
plan their professional development 
needs, record the actions taken to 
achieve these, present evidence of 
self-development and reflect upon 

the outcomes.
The pack helps you to organise 

yourself with minimal administra-
tive effort — it will keep your notes 
and ideas together for ease of access 
and reference. Of course you still 
need to give time to thinking and 
writing about identified needs and 
actions taken — being a reflective 
practitioner does require personal 
effort — but now these plans and 
notes can be kept in one colour–
coded file.

The resource materials consist of a 
large, laminated ring-binder file and 
a set of guidelines to help you use the 
contents as best suits you — a “pick 
and mix” of helpful comments and 
ideas. The colour-coded sections in 
both the guidelines and the file are 
well presented and visually attrac-
tive with an accessible layout. The 
guidelines offer an informative and 
easy read, walking you through the 
major areas of professional develop-
ment, including reflective practice 
and the stages of planning, develop-
ing, consolidating and compiling.

The four sections in the file intro-
duce the key aspects — section one 
(blue) the personal dimension; 
section two (red) professional 
practice; section three (yellow) per-
sonal and professional growth; and 
section four (green) a self-review 
and optional peer/line manager 
review. All four sections detail 
the necessary stages of a process 
that can provide you with your 
product — a personal, professional 
development portfolio.

The Portfolio’s Post Level One 
materials are photocopiable and the 
file can be added to easily and inex-
pensively. You will be able to write 
and record as much as suits you as 
you build up your own development 
portfolio in time. This self–study 
resource pack is flexible and adapt-
able to individual professional 
development needs over any period 
of time and in any school.

Of course, not all educators will 
like or need this type of resource 
because some might find it too 
basic, preferring to structure the 
process themselves. But, in my view, 
any resource that helps makes a 
necessary job a little easier — and 
adds some fun to it — can be only a 
good thing.

So, as we approach the festive 
season and professional wish lists, 
educators should consider buying 
this or, better still, make a Santa 
Claus of the principal or the school 
governing body. Post levels two and 
three/four resource packs will avail-
able only in 2008). If funding is a 
problem schools could buy just a 
staffroom copy, or download from 
the Sace website (www.sace.org.za) 
for free. 

The portfolio is developed and 
published by Sace and distributed 
by Macmillan South Africa for R60 
a copy.

Caroline Faulkner lectures on  
educational leadership and  
management at the Wits School  
of Education

Caroline Faulkner reviews Sace’s Post Level one 
Professional Development Portfolio
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Sace’s Professional Development 
Portfolio Level one (top) and Level two

PROFESSIONAL DEVELOPMENT

African Leadership Academy, a world-class,
pan-African secondary boarding school located on the outskirts of 

Johannesburg, invites outstanding educators to apply for positions as

 • Teachers
 • Department Heads

before 15 January 2008. This is a once-in-a-lifetime opportunity for
world-class teachers to work with the most talented and passionate students 

from across the continent.
To apply for teaching positions (or to recommend students who might benefi t 

from the Academy) please visit:

www.africanleadershipacademy.org
011 884 3710  -  employment@africanleadershipacademy.org

8157M&G
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A
n d r é  S c h l e m m e r ’ s 
project might not have 
earned him the coveted 
Microsoft Innovative 
Teachers’ Award this 

year, but educators can certainly 
learn a thing or two from him.

A principal at Settlers Park Primary 
School, Port Elizabeth, Schlemmer 
is an old hand at education, having 
started his teaching career in 1980 
after finishing his training at the then 
Potchefstroom Teaching College.

Schlemmer has taught in four of 
the country’s nine provinces and his 
experience covers all spheres of edu-
cation: primary, secondary and terti-
ary. Before he became a principal at 
Settlers Park Primary School, he held 
similar positions at White River Pri-
mary in the Lowveld and Excelsior 
Primary School in Port Elizabeth.

Settlers Park Primary School offers 
classes from grade R to grade seven 
and uses both Afrikaans and Eng-
lish as the medium of instruction. 
It boasts a multiracial learner body 
and a dedicated teaching staff. Sch-
lemmer’s project for the competition 
was based on guinea-fowls and was 
a product of the school’s annual Sci-
ence Expo, which has been hosted 
for five consecutive years. The pur-
pose of the expo is to stimulate crea-
tivity among learners.

The project involved 36 learners 
from communities such as Walmer, 
Motherwell, Zwide, Walmer Town-
ship and Forest Hill, a predomi-
nantly coloured area. The learners 
worked in groups to examine vari-
ous aspects related to guineafowls; 
for example, the different kinds of  
guineafowls, such as helmeted, 
plumed and crested. They also con-
sidered the economic benefits which 
people derive from the fowls, the size 
of the fowls, the kind of food they eat 
and how much they weigh, among 
other things.

Schlemmer said they chose to 
focus on guineafowls because the 
birds are in abundance in the area 
due to its proximity to Baakens Val-
ley, which is part of a nature reserve. 
He said residents have come to 

accept and care for the guinea fowls 
and peacocks that roam the area.

By focusing on these wild fowls, 
the learners not only gained intimate 
knowledge about them, but also 
began to appreciate the environment 
and how to preserve it, he said.

To obtain information, the learn-
ers had to conduct their own research 
using the internet and by physically 
studying the guineafowls. Since the 
idea was to relate the project to the 
syllabus further through the use of 
information technology, they shared 
their experiences with fellow learn-
ers from Northern Ireland through 
emails and video conference linkups. 
The school also introduced an out-
reach programme called The World 
Around Us, which are links schools 
locally and abroad.

In collaboration with Nelson Man-
dela Metropolitan University, Port 
Elizabeth, the school also created 
avenues through which learners from 
disadvantaged communities could 
be introduced to the world of tech-
nology. These learners visit the uni-
versity campus after school to learn 
basic computer skills, internet usage 
and email. They had complete access 
to computer laboratories to do their 
IT-related projects and Schlemmer’s 

project exposed them to different com-
puter programs and applications.

The learners worked closely with 
community members and friends 
during their research, making audio 
recordings and videos and visiting 
breeders to conduct interviews. While 
teachers normally struggle to get 
learners to do any work after school, 
this project had them fully engaged.

Zizipho Mgoqi (13), from Green-
shield in Port Elizabeth, one of the 
learners who took part in the project, 
said: “I have made new friends. To 
me it was a whole new experience 
… I learned about investigating and 
getting new information from dif-
ferent sources, to present my project 
in my school and for my country.

“I learned things about science that 
I never knew before. Having my own 
email, working with people I have 
never seen before, to communicate 
with people in Northern Ireland … 
this was the best project,” she said.

Thamsanqa 
Makhathini
Thamsanqa Makhathini’s project, 
Let’s Fix It, entailed research about 
social problems facing the Mpopho-
meni community in Howick, Kwa-

Zulu-Natal, but could apply to simi-
lar areas in the country. The project 
aimed to impart research knowl-
edge, data-capturing and handling 
skills through the use of information 
technology, using programs such as 
Microsoft Powerpoint, among others.

A mathematics guru, Makhathini 
teaches grades 10, 11 and 12 at Mpo-
phomeni High School. He holds a 
master’s degree in the subject from the 
University of KwaZulu-Natal and is 
studying for end-user computer appli-
cations through a sponsorship from 
the provincial education department.

Makhathini said he has always 
been adventurous and his passion to 
explore new things deepened when 
he was exposed to the world of com-
puters. “I believe a computer can be 
an invaluable tool to enhance learn-
ing and teaching,” he said. He stays 
up to date with new developments 
by regularly attending various 
workshops and courses in informa-
tion technology and has mastered 
applications, such as graphmatica, 
which empowers him to teach key 
math concepts such as algebra and 
trigonometry. Under his guidance 
the school has increased its number 
of computers in the classrooms.

Makhathini’s project asked learn-

ers to consider the social problems 
faced by their community. Once 
identified, they conducted research 
studies on how to resolve these 
problems and also had to come up 
with their own recommendations.

Mpophemeni was one of the areas 
rocked by fierce political violence 
between IFP and ANC members in 
the early Nineties. Although the com-
munity has since returned to normal, 
the conflict has left deep scars, with 
schooling being one of the areas that 
was badly affected.

The social problems identified 
by learners, aged 14 to 16, ranged 
from teenage pregnancy, illiteracy, 
HIV/Aids, crime and violence. 
They designed questionnaires and  
hit the road to conduct interviews 
with residents in the area. The 
data was then verified, analysed 
and synthesised and learners  
had to write reports and supply  
recommendations.

The learners gained valuable skills 
in a variety of fields: information 
gathering, presenting data in dif-
ferent formats, such as tables and 
charts, conducting interviews and 
electronic presentations. Mathemat-
ically, Makhathini said, this helped 
to achieve learning outcomes such 
as how to organise, collect, analyse 
and interpret data to establish sta-
tistical probability models to solve 
problems. It also helped learners to 
recognise, describe, represent and 
work confidently with numbers and 
their relationship to estimations, 
calculations and solutions, he said.

“Without the use of information 
technology, it would have been very 
difficult to design good professional 
questionnaires. Some of the activi-
ties would not have been done in 
such a wonderful and impressive 
manner,” Makhathini said. 

The project also provided a rare 
forum for learners to interact with 
residents and other important 
social institutions, such as local clin-
ics, police stations and libraries. 
Makhatini said residents were partic-
ularly impressed that their children 
took a keen interest in identifying and 
resolving the problems they face.

The winners of the Microsoft Inno-
vative Teachers’ Awards 2007 were 
announced in the previous edition 
of the Teacher. Each of the 20 final-
ists in the competition will be fea-
tured in the months to come

Kumaras Pillay, featured in 
the previous edition of the 
Teacher, won the first prize 

in the Innovation in Community 
category at the international leg 
of the Innovative Teachers’ Forum 
Awards in Helsinki, Finland.

Pillay from Burnwoood Second-
ary in KwaZulu-Natal and Victor 
Ngobeni from Rotterdam Second-
ary in Limpopo were named the 
South African winners at the end of 
September.

In Helsinki the two joined 260 of 
the most innovative teachers from 
40 countries. These teachers were 
chosen for teaching in a ground-
breaking way, often tapping into 
the world of information communi-
cation technology.

Pil lay was honoured for his 
innovative Mlearner solution 
which uses cellphone technol-
ogy  to  make maths  and sc i -
ence content more easily acces-
s ible  to learners  at  v irtual ly  
no cost. 

In the context where cellphone 
proliferation exceeds access to 
computers, this is acknowledged 
to have potantially enormous edu-
cational impact for marginalised 
communities. 

This is the second year that a 
South African teacher has been 
acknowledged at the global event. 
Last year, Abdullah Sujee from 
Roshnee Islamic School in the 
Vaal Triangle won second runner 
up in the peer review vote.

Thabo Mohlala 
meets two inspiring 
finalists in the 
Innovative Teachers’ 
Awards 2007

SA teacher wins international award

By setting up a project for students to study guinea fowls, André Schlemmer has exposed them to a world 
of information. Photograph: Tracy Lee Stark

Thank you to all teachers who 
participated in the Teacher 
reader survey.

The winners of three hampers, 
each worth more than  
R1 000, are the staffrooms of  
the following schools:
l Tlhophane Primary School in 
the Pretoria area of Gauteng;
l Tiisetsang High School in the 
Betlehem district in the Free 
State; and
l Komanas Combined School in 
the Mount Frere district in the 
Eastern Cape.

We hope you enjoy your 
hampers , which will reach you 
after the reopening of schools 
next year.

WINNERS

Kumaras Pillay picked up an award in Helsinki, Finland, recently
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W
h e r e  d i d  y o u 
grow up?
I grew up in Ga-
Rankuwa not far 
from Pretoria, but I 

started my primary school in a village 
called Marapyane in Mpumalanga. 
I was staying with my grandmother 
while my mother, who was a domestic 
worker, went back to high school.

Which schools and universities 
did you attend?
I attended many schools, mainly 
because of my mother’s movements. 
She went back to high school, then 
college and then she started teach-
ing. In fact, I never spent more than 
two years at any school. Gosh! I can 
write a book about this! I did grades 
one to 10 at various schools in Ga-
Rankuwa and grades 11 and 12 at 
Hebron High School in Hebron vil-
lage near Mabopane, also outside 
Pretoria. I obtained my bachelor’s 
degree at the University of Bophut-
hatswana (now North West Univer-
sity) in Mmabatho and did my hon-
ours up to PhD level at Wits.

Did you have a favourite teacher 

and why were you fond of that 
person?
Yes, Mr Motiang. He taught me 
mathematics in standard five (now 
grade seven) and he was my favour-
ite because he believed in me. He was 
very strict and very much a perfection-
ist. He always expected better from 

me, sort of giving me the message that 
I can do better. I also liked Motiang 
because while he encouraged us to 
participate in extra-mural activities, he 
also made it clear to us all the time that 
extra-mural activities are the cherry on 
top — the cake is our academic work. 
This made it clear to me what I should 

spend my time worrying about aca-
demic work. He is one of the reasons 
why I love mathematics and why I 
chose to be an academic.

Do you still have contact with him?
Yes, I am now like one of his chil-
dren and so I visit whenever I want 
to. He still takes an interest in my 
career and is pleased that I chose 
mathematics.

What  were  your  favour i te 
 subjects and why?
Always mathematics, mainly because 
it was the only subject in which I 
could check my answers and so I knew 
even before I got my test script back 
whether I had passed. This always 
made me feel like I am in control. I 
also liked the fact that I could come 
up with my own way of solving the 
problems and, as long as it was math-
ematically sound, it was accepted. I 
liked showing off, so I always looked 
for alternative ways of solving the 
problems. The other subjects made 
me feel like I need to know the facts 
as someone described them, whereas 
in mathematics I could be creative.

What are the qualities of a good 
teacher?
A good teacher must know her sub-
ject well and must also believe that 
all children can learn and excel in 
the subject. It is only when you know 
your subject matter well that you 
can demand excellence. Demanding 
excellence from your learners is a sign 
that you regard them highly — it gives 
a message that you think they are 
capable of producing excellent work. 
Demanding excellence does not mean 
giving learners tasks they cannot do 
— it means demanding that they do 
the tasks that are at their level meticu-
lously. Teachers who encourage medi-
ocrity are disrespecting their learners. 
A good teacher must also have integ-

rity. It is important that learners trust 
and look up to their teachers. Teach-
ers must therefore do their best to live 
a life of integrity inside and outside 
the classroom.

What are the things a teacher 
should never do or say?
Never tell learners that they will never 
make it and that they are stupid. Never 
undermine your learners’ intellectual 
capabilities and willingness to learn 
by always giving them tasks that are 
below their level or marks that they do 
not deserve. Never underestimate your 
learners’ foresight — they are at school 
to learn and if you don’t deliver what 
they expect, many of them will see 
that and will never respect you. Never 
be distracted by a few unruly learners 
who do not appreciate the excellent 
work you do. Focus on the bigger pic-
ture — there are many learners who 
appreciate your work and those who 
don’t will do so in time.

What is your message for teach-
ers in South Africa?
As a teacher you have an opportunity 
to shape the future of our society. You 
are in a wonderful moment and in a 
position that is alive with possibility. 
Try to keep this feeling of endless pos-
sibility alive at all times as you go on 
with your work as a teacher. South 
Africa needs you!

n In 2005, Mamokgethi Setati 
became the first director of Wits Uni-
versity’s multimillion-rand Marang 
Centre for Maths and Science 
Education, where she is pursuing 
research focusing on the teaching 
and learning of mathematics in mul-
tilingual classrooms. Before that, she 
started an adopt-a-learner project 
through which township learners 
in Tshwane’s GaRankuwa district 
receive funding and academic sup-
port. — Thabo Mohlala

✔

✄

In the last 28 years I have expe-
rienced many highlights and 
moments of pride, which con-

tribute to the fulfillment and joy 
of the extraordinary profession of 
teaching.

But there is one experience I will 
treasure for the rest of my life — the 
National Teacher Awards 2006.

In early November last year, the 
nominees in all eight categories 
waited together with the guests of 
honour for the arrival of Education 
Minister Naledi Pandor. The venue 
— the presidential guesthouse at the 
Union Building in Pretoria — the 
flowers, the Soweto String Quartet 
and the master of ceremonies, Doreen 
Morris, all paid testimony to taste 
and style. The sound of our national 
anthem added a touch of solemnity 
and intensified the excitement. 

I received an award in the category 
for primary school teaching. I realised 
I was there because of my contribution 
to teaching, despite being white and 

a product of the previous regime. It 
had been very difficult to convince 
the panel of 18 members that I was 
a cut above the rest and that I have 
made an important paradigm shift. 
In doing so, I was confronted with 
questions which called for thought-
ful answers and put my dedication to 
social reform to the test. I found it dif-
ficult to defend the past and realised 
that change was inevitable. 

Passion for the child, for education 
and for the only country I can claim 
to be mine continue to motivate me 
to make use of every opportunity 
to prepare learners to become self-
respecting adults, who can make a 
useful contribution to society.

My aspirations remain: not only 
to contribute to learners’ knowledge 
and capabilities, but also to teach 
them to have respect for themselves 
and others, to appreciate privileges 
and opportunities, and never to give 
up on their dreams. 

Jaretha van der Merwe teaches at 
Laerskool Eureka in Kimberley in 
the Northern Cape. The winners of 
the Teacher Awards 2007 will be 
featured in the December edition of 
the Teacher

Mamokgethi Setati

Jaretha van der Merwe

Acknowledgement 
matters

Mamokgethi Setati: ‘Believe that all children can learn and excel.’ 
Photograph courtesy of Wits University
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The age of 
majority

T
he Children’s Act lowers 
the age of majority to 18 
years.

This did not happen 
overnight. The age of 

majority has for some time been a 
contentions issue. The former South 
African Law Commission lodged an 
investigation into the desirability of 
lowering the age in 1985, but in the 
end recommended that it should 
remain at 21 years.

Since then the matter has not been 
settled and the dichotomy in our law 
even seemed to get worse.

In contrast, international law is 
clear on the question when child-
hood comes to an end.

Article one of the United Nations 
Convention on the Rights of the Child 
states that “child means every human 
being below the age of 18 years unless, 
under the law applicable to the child, 
majority is attained earlier”.

It states that majority is therefore 
attained when a child reaches the 
age of 18 years or even earlier if the 
law applicable to the child specifies 
an earlier age for the attainment of 
majority.

Similarly, the African Charter on 
the Rights and Welfare of the Child 
recognises only one age as the age 
of majority, 18 years. Article two 
defines a child as “every human 
being below the age of 18 years”. The 
South African Constitution followed 
international law guidelines in this 
regard by stating in section 28(3) 
that “child” means a person under 
the age of 18 years. Various statutes 
also defined children — minors — as 
people under the age of 18 years.

In practice the position prior to 
the passing of the Children’s Act was 
that a child was a person under the 
age of 18 years.

Once a person turns 18 he or she was 
able to acquire his or her own place 
to live, vote in an election and lost the 
special protection afforded to children 
by section 28 of the Constitution. On 
the other hand, with the Age of Major-
ity Act 57 of 1972 still intact, young ado-
lescents above the age of 18 but below 
the age of 21 years still required their 
parent’s or guardian’s assistance when 
entering into a contract.

The dichotomy meant that a 19-
year-old was old enough to decide 

where to stay and could be locked 
up in a police cell with adults, but 
needed a parent’s assistance to 
become a member of the local gym-
nasium or sports club.

Lowering the age of majority to 
18 deprives young people between 
18 and 21 of the protective and sup-
portive measures of our common 
law. For instance, it is no longer 
the case that an agreement entered 
into by the child without parental 
assistance or consent is not enforce-
able against the child. The child no 
longer has a special escape that was 
available to minors when entering 
into a contract that is to their detri-
ment at the moment when the con-

tract is concluded.
The implication is also that young 

adolescents above the age of 18 years 
have sufficient ability to judge to 
choose their own life partners with-
out parental consent. Logic requires 
that if 18 years is old enough to be 
an adult in terms of the Constitu-
tion, which is the supreme law, then 
surely 18 is old enough in all the 
areas of private law as well.

Section 17 of the Children’s Act, 
which deals with the age of majority, 
came into effect on July 1 this year.

Professor Trynie Davel is director of 
the centre for child law, University 
of Pretoria

Once a child turns 18, according to new 
legislation, he or she is considered an 
adult, writes Trynie Davel

Carrie Hampton

Scrabbling around in rock pools 
in search of treasure at the 
end of the African continent 

is a treat for any kid — even if the 
treasure comprises flotsam and jet-
sam washed up on the shores around 
Cape Point. The grade five and six 
pupils from Lehlohonolo Primary 
School in Guguletu emerge holding 
twisted pieces of kelp, perlemoen 
shells, cuttlefish bones, gull feathers, 
barnacle-encrusted rocks and the 
odd smelly marine object. Only the 
two most precious pieces from each 
group are taken back to the Bordjies-
rif classroom, where explanations 
and a closer look in the microscope 
reveal an entirely new world.

This is just one element of Table 
Mountain National Park’s (TMNP) 
Kids in Parks programme, aimed 
at giving learners a greater under-
standing of natural history and the 
environment. The Kids in Parks 
programme is targeted primarily at 
Cape Town’s disadvantaged youth, 
who do not have the opportunity 
or transport to visit the park. A 
brightly coloured bus ferries them 
around various TMNP venues; but 

Focus on the Children’s Act

be warned, with transport costing 
only R5 a person, the bus is booked 
for months ahead. Additional costs 
are R2 a child, with teachers free, for 
entry into the park.

Since the park is diverse, with 
numerous venues, the programme is 
spread over three days. On the first 
day learners investigate afro-mon-
tane forest in Newlands and explore 
the Silvermine River, where they 
stay overnight in the Sunbird Centre. 
Reaching the top of Table Mountain 
via cable car is the highlight of day 
two, finishing off with an exploration 
of Cape Point in the afternoon. Close 
encounters with African penguins at 
Boulders complete the day three of 
the programme.

Overnight stays at the Sunbird 
Centre cost R10 a child per night 
and R20 per adult. During school 
holidays after-care groups are 
encouraged to visit because more 
buses are available. Special TMNP 
entry permits are extended to pre-
viously disadvantaged community 
groups, shelters and support groups, 
which fall outside normal education 
parameters.

With almost 42 000 pupils, teach-
ers and outreach participants visiting 
the park, not every school group can 
be accompanied by the park’s educa-
tion facilitators. Instead, intensive 
teacher workshops are run annu-
ally to train educators to give their 
groups a quality experience. Five 
resource booklets and easy instruc-
tions on how to organise a trip, plus 
excellent lesson plans linked to the 
curriculum, make a visit to the park 

worthwhile even for those who have 
not been trained.

Lasting appreciation of nature can 
come only through exposure to the 
parks and this is where the Table 
Mountain People’s Trail comes in. 
This two-day trip for high school 
learners is a self-catering, self-car-
rying, short hike with an overnight 
stop on the table top after ascend-
ing Disa Gorge — one of the most 
beautiful of all routes. The trail can 
accommodate 16 learners at a time.

They’ll be coming round …  

To book
To book TMNP education, 
outreach, bus transport and the 
people’s trail contact: Noleen 
Mafakala, Tel: 021 701 8692 or 
email: noleenm@sanparks.org 

Children from 
the Lehlohonolo 
Primary School 
in Guguletu, 
participate in the 
programme at 
Bordjiesrif in the 
Cape of Good 
Hope section of 
Table Mountain 
National Park. 
Photos: Carrie 
Hampton

According to a 
new Act, a person 
reaches majority 
at the age of 18. 
Photograph: Tracy 
Lee Stark
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D
iabetes is a disorder in 
which the body does 
not produce or prop-
erly use insulin, a hor-
mone needed to con-

vert sugars, starches and other food 
into glycogen energy we need daily. 
If neglected, the condition can have 
serious consequences for the dia-
betic, particularly in later life.

Keeping blood-sugar levels within 
the target range is the goal of dia-
betes control, to avoid the risk of 
hypoglycaemia (low blood sugar) 
and hyperglycaemia (high blood 
sugar). To do this, a diabetic child or 
teenager needs to check blood-sugar 
levels regularly with a blood-sugar 
meter. Treatment includes medica-
tion and a diet prescribed by a doctor 
or diabetes specialist, and plenty of 
exercise is also recommended.

According to Diabetes South Africa, 
if diabetes is left untreated or is not 
well managed, the high levels of blood 
sugar associated with the condition 
can slowly damage the fine nerves 
and the small and large blood ves-
sels, resulting in conditions that could 
even lead to amputation. Complica-
tions include heart disease, blindness, 
kidney disease and impotence.  

“I wish more teachers were more 
aware of the condition,” says Susan 

van der Riet, who works for Diabe-
tes South Africa. Her son, a primary 
school learner, has diabetes. 

Comments Nina Oppel, a former 
high school teacher: “In 13 years of 
teaching I came across only three 
children who were seriously diabetic.

“Two of them were seniors and 
knew what to do and how to keep to 
their proper diets. The other, in grade 
0, had to be injected with insulin by 
the teacher when necessary. These 
days, children are taught how to test 
themselves with neat little kits.

“Normally, the parents try to 
explain the situation to the teach-
ers — in this particular school, each 
teacher kept a can of Coke handy in 
case it was needed. One of the three 
children had to eat regularly, and her 
teachers didn’t make a fuss.”

Treating young people with diabe-
tes can be tricky until a proper diet is 
established and rules are laid down. 
Everyday activities such as going to a 
birthday party, playing sport, going 
on a school trip need careful planning. 
The parent should enlist the help of a 

health caregiver and include the child, 
teachers and friends in the health plan. 
Once a routine is established, says Van 
der Riet, there are very few problems.    

What to do in an 
emergency 
Normally, a teacher will have been 
informed by the diabetic learner’s 
parents about what to do if the child 
shows signs of low blood-sugar levels.

Diabetic children should have their 
blood-sugar test kits with them at all 
times and be allowed to use them 
whenever necessary.

If blood-sugar levels seem 
to be low, the child must 
eat or drink whatever has 
been arranged by the par-
ents with the teacher.

A sweet drink can be 
given to a diabetic child 
who shows signs of a 
“blood-sugar low”, when 
the child becomes pale, has 
dilated pupils and begins 
to shake. A small child can 
be given about half a can, 
while a teenager can drink 
a full can. Teachers can also 

keep a small Super C or Bar One handy 
for this purpose. 

In some cases, a peanut butter sand-
wich is all that is needed. 

Because teachers and children 
should be properly instructed, it 
should never happen that a child actu-
ally collapses at school from diabetes. 
But if a child has never been diagnosed 
as diabetic, there are tell-tale signs 
that teachers should be aware of, says 
Van der Riet. Among these are when a 
child visibly loses weight or if the child 
is enormously thirsty (as a result, the 

child will frequently wish to be 
excused to go to the toilet). 
In some cases, urine will 
have a distinctive apple-
like smell. “In any event, 
it will be immediately evi-
dent that the child is sick,” 

she says.    

Diabetes South Africa 
has produced a special 

DVD and information 
handbook on diabetes for 
teachers called You, Me 
... and Diabetes. It costs 

R100, including VAT and 
postage

SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions

World Diabetes Day, November 14

Few people not directly affected by the condition know how to deal with it, writes Margaret de Paravicini

Types of diabetes
Fortunately, diabetes seems to 
occur relatively rarely among 
children, who usually have type 1 
diabetes. At present there are no 
reliable statistics on the incidence 
of diabetes in South Africa, but of 
the estimated 3,5-million people 
with the condition in this country, 
about 10% are schoolchildren 
diagnosed with type 1 diabetes.

Type 1 results from the body’s 
failure to produce insulin, the 
hormone that “unlocks” the cells 
of the body, allowing glycogen to 
enter and fuel them.

Type 2 diabetes results from 
insulin resistance (a condition in 
which the body fails to use insulin 
properly), combined with relative 
insulin deficiency. 

Pre-diabetes is a condition that 
occurs when a person’s blood sugar 
levels are higher than normal, but 
not high enough for a diagnosis of 
type 2 diabetes. 

Some diabetics, particularly 
those who have type 2 diabetes, 
show no symptoms and the only 
way the disease is eventually 
diagnosed is through a routine 
blood test. The symptoms often 
include unusual thirst, frequent 

urination, unusual weight 
loss, extreme fatigue or lack of 
energy, blurred vision, frequent 
or recurring infections, cuts and 
bruises that are slow to heal, boils 
and itching skin, and tingling and 
numbness in the hands and feet.

Who is at risk? 
According to Diabetes South 

Africa, risk factors include being 
35 or over; being overweight, 
especially around the middle; 
being a member of a high-risk 
group (in South Africa, those of 
Indian descent are particularly at 
risk); having a family history of 
diabetes; having given birth to a 
baby that weighed more than 4kg 
at birth or having had gestational 
diabetes during pregnancy; having 
high cholesterol and other fats 
in the blood; having high blood 
pressure or heart disease. Smoking 
and drinking alcohol can aggravate 
the problem.

Contacts
● Diabetes South Africa: 

011 792 9888. Visit www.
duabetessa.co.za or email 
national@diabetessa.co.za
● American Diabetes Association, 

website www.diabetes.org

times and be allowed to use them 

a full can. Teachers can also 

child will frequently wish to be 
excused to go to the toilet). 
In some cases, urine will 

she says.    

Diabetes South Africa 

R100, including VAT and 
postage

Diabetic children should have their blood sugar test kits with 
them at all times. If blood glucose levels seem to be low, the child 
may need to drink a sweet drink, such as Coke (below)
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A
n annual youth pro-
gramme that tries to 
offer new perspectives 
on various issues took 
place recently at the 

campus of Monash South Africa in 
Ruimsig, west of Johannesburg. The 
event, which started in 2001 and has 
been sponsored by Monash since 
2003, was attended by about 120 
grade 11 learners from Soweto and 
other areas.

Speakers are invited to find stimu-
lating new ways of thinking about 
topics such as HIV/Aids and have 
included comedian Pieter Dirk-Uys, 
Gail Johnson of Nkosi’s Haven and 
David Harrison, chief executive of 
loveLife.

This year Nhlanhla Dlamini, just 
23 and already highly successful, 
was the keynote speaker. His topic,  
“Personal mastery: Every one of us 
is a leader”, was based on his own 
experience.

In grade 11 Nhlanhla’s parents 
told him they could not afford to put 
him through university. From that 
day on he set his mind on winning 
a bursary and improving his grades. 
He pasted a picture of Wits on his 
bedroom wall to keep him on track 
and applied for every bursary avail-
able. He achieved his objective, but 
admits it was tough.

Nhlanhla said he did not want 
to come across as a motivational 
speaker who offers little more than 
an emotional roller-coaster ride. He 
prefers to engage with learners and 
allow them to shape their own long-
term plans.

The effectiveness of his speech 
could be judged by the learners’ com-
ments, which reflected what went 
through their minds at the time.

Some of the comments included: 
“Nhlanhla made me know where 
to start when I want to be success-
ful”; “If you are not hard working 
you can’t be a leader”; “You can 
start having nothing but you’ll earn 
something one day”; “It’s nice to 
know that there are black men who 
are doing it for themselves. It’s peo-
ple like Nhlanhla who make us want 
to go further in life.”

Nhlanhla’s act was a hard one 
for me to follow, but our aims were  
similar. My topic was “Young peo-
ple can become an effective force in 
society”. I had gained a number of 
new insights on HIV and its devas-
tating effects on young people from 
different sources that I wanted to 
share. I used some startling facts to 
illustrate my theme.

First, 42% of the population in 
South Africa is younger than 20 
years of age. Harrison, of loveLife, 
calls this a “youth bubble”. The bub-
ble means that young people can 
be a powerful force, which might 
be either positive or negative. They 
make a big difference to the HIV 
infection rate, but at the moment 

it is not a positive effect — it is an 
HIV-positive effect.

Next, young people are respon-
sible for half of the new HIV infec-
tions that occur in South Africa, so 
they keep the fire of the epidemic 
going. The learners were able to 
explain why young people are such a 
high HIV-risk group. Multiple part-

ners, drugs and alcohol abuse and 
unprotected sex are all factors of 
which they are aware.

The ‘”youth bubble” can be seen 
in a positive light too. For instance, 
if the HIV infection rate in the 15 to 
24 age group drops dramatically, it 
could have a huge effect on control-
ling the virus.

I 
also felt compelled to share 
what I had gleaned from the 
Nelson Mandela Science Lec-
ture at Wits University on 
October 5 this year. It was 

presented by the brilliant American 
virologist, David Baltimore, who 
shed new light on HIV.

He said that scientists are get-
ting nowhere with a vaccine against 
HIV. Baltimore emphasised that all 
science has to offer is education and 
condoms. There is no other useful 
protection besides condoms.

Every individual is at risk and 
education is our only hope. We have 
to offer honest advice and put our 
hearts and souls into education. It 
has worked in Thailand.

It is my hope that the 11 schools 
that attended the youth programme 
and the educators who accompanied 
them will go back to their schools 
with an urgent warning based on 
new information on HIV.

If 11 schools are fighting HIV 
wholeheartedly, it is a start.

Joan Dommisse is an educator. She 
can be contacted on jdommisse@
telkomsa.net or 011 616 8404

Young South Africans can be a powerful 
force in fighting HIV. A recent youth 
programme tried to drive this point home

Joan Dommisse

The Nigerian government 
must invest in mathemat-
ics education if the country 

is to become scientifically literate, 
according to one of Nigeria’s top 
mathematicians.

Sam Ale, director of the National 
Mathematical Centre (NMC) in 
Abuja, Nigeria, said the country 
needs to spend 4-billion Naira 
($31-million) over 13 years if it is to 
achieve its goal of being in the top 
20 world economies by 2020. 

Ale’s plan, announced recently 

during the fifth meeting of Niger-
ia’s International Mathematics and 
Sciences Olympiads Committee, 
focuses on demystifying mathemat-
ics for both teachers and students.

Nigeria currently ranks as one of 
the least mathematically literate 
nations, according to the Interna-
tional Mathematical Union.

Reuben Ayeni, president of the 
Mathematical Society of Nigeria, 
told the Science and Development 
Network that the investment could 
be used to fund scholarships for  

learners to study mathematics at 
a tertiary level. He also suggested 
it could fund teacher- and stu-
dent-driven research into effective  
methods of teaching mathemat-
ics. The NMC, in conjunction with 
Nigeria’s federal and state educa-
tion ministries, is also investigating 
this aspect. 

Chris Ikporiko, vice-chancellor of 
the country’s Niger Delta Univer-
sity in the southern state of Bayelsa, 
identified the “bad foundation” in 
science and mathematics at second-

ary school level as the reason why 
art-based courses dominated the 
nation’s universities.

Other suggestions discussed at 
the meeting include creating a joint 
degree programme run by the NMC 
in conjunction with the National 
Open University of Nigeria, and 
teacher workshops funded by 
Nigeria’s Petroleum Technology 
Development Fund. 

Further afield, the African Millen-
nium Mathematics Science Initia-
tive is tackling the problem by offer-

ing fellowships for research and 
postgraduate mathematics teaching 
at any university in sub-Saharan 
Africa. 

Abiose Adelaja is a health reporter 
for New Age newspaper in Lagos. 
She is part of the world’s first online 
science journalism course run by 
the World Federation of Science 
Journalists, online at www.wfsj.org, 
and has just begun a master’s degree 
in public health. This report first 
appeared online at www.SciDev.Net 

Millions needed for maths in Nigeria
The West African country is currently one of the least mathematically literate nations, writes Abiose Adelaja

Stand your ground: 
Youngsters walk past a 
Lovelife poster (top).
American virologist David 
Baltimore (above) stresses 
that all science has to offer 
is education and condoms
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L
ast month we examined 
the characteristics needed 
from a teacher who works 
in the challenging envi-
ronment of the multi-

grade classroom. We concluded that 
a positive, can-do attitude is crucial, 
as well as an acknowledgement that 
the focus of all efforts should be on 
learner achievement and progress. 
We also looked at cooperative learn-
ing strategies and briefly explored 
cooperative learning skills.

In this article we will focus on how 
a teacher can plan and execute coop-
erative learning successfully in the 
classroom. Let us first remind our-
selves of the skills that can be devel-
oped through cooperative learning: 
positive interdependence, account-
ability, interaction, appropriate use 
of collaborative skills and reflection 
and self-assessment. 

As explained in the previous arti-
cle, these behaviours and practices 
are not the only purpose of coopera-
tive learning. Learners should dem-
onstrate the behaviours while work-
ing on a task designed to teach and 
assess carefully selected assessment 
standards.

Cooperative learning needs to be 
carefully planned and a lot of pre-
paratory work must be undertaken 
prior to the implementation of the 
task. This will ensure that learners 
are clear about what is expected of 
them, how the reflection and col-
laborative responsibilities will work 
and how they will be assessed. A 
range of concepts and factors, as 
well as each step of the envisaged 
task, must be considered carefully.

For cooperative learning to be exe-
cuted successfully and achieve the 
envisaged aims, four phases need to 
be considered: planning, preparing, 
implementing and concluding. 

During the planning phase, the 
teacher has to consider a range of 
issues. Chief among these is the 
teacher’s knowledge of where each 
learner stands with regard to the 

In the third article in our four-part  
series on multigrade teaching,  
Arlene Welsh explains the phases of 
successful cooperative learning

Thabo Mohlala

Employment opportunities 
for South African adults with 
hearing and visual impair-

ments could soon be enhanced, 
thanks to pioneering educational 
materials.

It is estimated that two million 
South African adults suffer from 
eyesight or hearing problems, which 
often prevent them from engaging in 
serious economic activities.

Media Works, specialists in adult 
basic education and training, has 

developed a customised training 
package to help integrate blind and 
deaf people into broader society.

With this programme, blind and 
deaf people can progress to level 
one of the National Qualifications 
Framework, equivalent to grade 
nine, which lays a foundation for 
them to pursue tertiary education.

The materials are being tested by 
the deaf, blind and partially sighted 
at Wits School of Education, which 
has partnered Media Works in the 
programme.

“Adult literacy is an urgent matter of 

social justice and redress — and access 
to literacy for deaf and blind learners 
even more so,” said Mary Metcalfe, 
head of Wits School of Education.

Most of the learners, in their 30s 
and late 40s, are working adults 
who attend four hours of lessons 
every week at Wits. The materials 
are largely computer-based, but 
have been designed in such a way 
that learners can take them home.

At the end of each level of the course 
learners can choose to write an exam 
set by the Independent Examination 
Board for their certification.

The programme has been given 
a green light by Deaf Federation 
of South Africa and has been put 
together in consultation with com-
munity groups and organisations 
dealing with deaf and blind people. 
It took two years to develop and cost 
more than R2-million.

Said Media Works’s Jackie Car-
roll: “Government is one of the main 
employers of deaf and blind adults. 
Our hope is that these training solu-
tions will significantly increase 
employment opportunities in other 
sectors.”

Training solutions for deaf and blind

KZN 
teachers’ 
roaming 
limited
the Teacher reporter

The KwaZulu-Natal department 
of education has ended the 
agony of many teachers and 

the frustration of principals who 
could not plan ahead because of the 
annual large-scale redeployment of 
surplus educators.

Surplus teachers across South 
Africa move around every year as 
education ministers annually deter-
mine post establishments — the 
number of teachers that a school 
is entitled to based, among other 
things, on the number of learners.

An agreement in the KwaZulu-
Natal Education Labour Relations 
Chamber between the department 
and teachers’ unions will fix the post 
establishment or learner:educator 
ratio for a cycle of three years.

This multi-term agreement, which 
comes into effect next year, is the 
first of its kind in the country.

“[It] will ensure that the staffing 
of public schools proceeds in a cli-
mate of certainty and stability with 
minimum disruption to the organi-
sation and administration of public 
schools,” education minister Ina 
Cronje said in a statement.

The key elements of this agree-
ment are:

• The posts created for distribu-
tion to each public school in 2007 
will form the basis of the multi-term 
agreement, commencing in 2008 
and ending 2010.

• The post establishment of each 
school will remain constant for the 
period of the agreement and no 
movements of staff will take place 
unless there are significant changes 
in enrolment;

• No school will be allowed 
to enrol more learners than the 
school’s infrastructure allows;

• Each school will provide details 
of its physical infrastructure and 
its learner enrolment for 2007 to 
the department. The details of the 
physical infrastructure will be cer-
tified and will form the basis of the 
post establishment for the following 
three years;

• Schools experiencing changes 
to their physical infrastructure or 
any significant increases in the 
learner enrolment will have to 
motivate for changes in the post 
establishment during the three-
year cycle;

• No classroom of learners shall 
be without an educator;

• The department will work with 
local and provincial authorities to  
monitor learner migration to pro-
vide schools with movement trends 
on an annual basis;

• Post allocations will be made 
following consultations between 
unions and the department and will 
take the post establishments and 
newly created posts into account;

• The employer will prioritise 
previously disadvantaged commu-
nities with regard to the provision of 
grade R; and

• Based on the availability of 
funds, the department will consult 
unions in its efforts to improve the 
learner: educator ratio on a year-
on-year basis during the three-year 
period.

particular assessment standards. 
This will help in group composition 
and also in assigning roles that will 
help each learner to develop par-
ticular skills. Important too is the 
teacher’s knowledge of each learn-
er’s social and leadership skills, so 
that shy learners, for example, can 
be given a chance to report within 
the smaller group and thus interact. 
Selection of a task within a learning 
area, as well as relevant assessment 
standards, is critical. A well-chosen 
task could include a cluster of assess-
ment standards, as well as integra-
tion across learning areas. This will 
assist the teacher to achieve curricu-
lum coverage as well.

The preparatory phase occurs 
when the teacher introduces the 
carefully planned activity to the 
class or the group within the class. 
This could involve a range of activi-
ties, tasks and discussions. The 
more carefully the various smaller 
tasks are introduced and outcomes 
are clarified, the more satisfactorily 
the overall task will proceed. For 
example, the teacher might feel that 
time needs to be spent on clarifying 
roles and responsibilities within 
the group. 

The implementing phase occurs 
when the groups execute their task. 
Within this phase the task should 
move through carefully defined 
steps, which should be related to 
time frames. The actual steps will 
be set out in the teacher’s plan 
for the task, but broadly they will 
include group planning, execution 
of responsibilities and tasks and the 
presentation of the results.

The concluding phase should 
not be neglected. This is where the 
groups reflect on their achieve-
ments, the difficulties they experi-
enced and how they overcame these. 
Groups and individuals should be 
encouraged to assess their own per-
formance in achieving the task, as 
well as their individual contribu-
tion to the task and, of course, group 

dynamics. The teacher should also 
contribute observations about group 
dynamics and individual behaviour, 
as well as note opportunities for fur-
ther exploration.

The teacher’s role during the 
implementing phase is not to 
retreat to his or her desk. Rather, 
the teacher should move from group 
to group, noting progress, dynam-
ics and individual contributions. 
Opportunities for individual coach-
ing should not be missed. Some 
assessment can take place as well, 
particularly on the social and partic-
ipatory behaviours and skills. How-
ever, the teacher should not “police” 
progress: there is much to be said 
for the learners being able to disa-
gree and argue and then find their 
own solution.

In the final article in the Janu-
ary edition of the Teacher we will 
delve further into the practicalities 
of planning and monitoring coop-
erative learning in the multigrade 
classroom.

Arlene Welsh is a writer and cur-
riculum developer from Intelesi 
Consulting

It is important that the  
teacher know where 
each learner stands 
with regard to the 
particular assessment 
standards and that 
he or she knows 
each learner’s social 
and leadership skills. 
Photograph: Lisa Skinner
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Thabo Mohlala

T
he Gauteng education 
department, in collabora-
tion with NGO Pillar to 
Post, has launched a pilot 
project to curb the grow-

ing problem of violent crime at cer-
tain schools in the province.

In the past few months several 
learners have died after learner-on-
learner violence on the playground.

Pillar to Post uses theatre plays to 
address social issues and facilitates 
visits to prisons to give children 
first-hand experience of the harsh 
realities of life on the inside. It aims 
to challenge the misconception 
among learners who glamourise 
prison life.

Gillian Delport, Pillar to Post’s 
project coordinator, said the educa-
tion department roped in the NGO 
because of its extensive experi-
ence in changing people’s attitude 
through theatre.

“The department looked at the sta-
tistics of increasing violent crimes at 
schools in the province and asked if 
we could design a campaign to raise 
awareness about the dangers of vio-
lence,” said Delport.

She said the campaign is ideal 
for all schools, but given the recent 
spike in violent crimes involving 
learners in the province, the depart-
ment had identified certain schools 
that are “problematic”. 

Delport said the visits to prison 
“shock” the learners by showing 
them what happens within prison 
walls. “But it goes beyond just shock-
ing them — we believe it will also 
serve as a deterrent [to do crime] in 
the future.”

During the visit learners interact 
with juvenile inmates, who share 

their experiences about prison life. 
“The project works both ways in that 
prison inmates also benefit by giv-
ing motivational talks to learners, 
encouraging them not to do crime. 
In this way the prisoners feel they 
have contributed something to the 
community,” Delport said.

The interaction also complements 
the department of correctional serv-

ices’s initiative to rehabilitate pris-
oners and integrate offenders into 
society at the end of their prison 
terms.

Delport said the reaction from 
participating schools and learners 
is encouraging. “The feedback we 
are getting from teachers is positive. 
Most report a drastic drop in crimi-
nal activities, such as drug abuse, 

gangsterism, theft, bullying and wan-
ton use of weapons,” said Delport.

The pilot project involved 2 130 
learners and 90 educators from all 
15 districts in Gauteng. Pillar to Post 
intends to expand the project to other 
provinces, with the Free State next on 
the list. But, to involve more schools 
it needs to secure corporate sponsor-
ships, Delport said. 

A new approach 
to crime in schools 
takes learners  
into prisons

Children’s rights 
are not absolute, 
writes Glenda 
Daniels 

Last week, over lunch with 
friends from overseas, a long 
discussion ensued about the 

behaviour and discipline — or lack 
thereof — of children these days. Far 
from being fuddy-duddies, the preg-
nant couple in their mid-30s said 
they would not raise their offspring 
in England, because the “rudeness 
and lack of discipline among chil-
dren” there was horrific.

“In South Africa, children are so 
well-behaved and, in the good schools, 
they are better educated too; they are 
numerate and literate here. Overseas 
things are so politically correct that 
you get children shouting and swear-
ing at parents and teachers, basically 
ruling the roost. And, of course, if you 
smack a child, you can go to jail. We 
are going to see the backlash for this in 
20 years’ time,” the father-to-be said.

I had to explain that, in fact, it’s 
not that different in South Africa. 
I’ve heard many teachers say that 
discipline should start in the home. 
Even more parents claim that teach-
ers are not firm enough about disci-
pline, values and manners at school. 
I’ve had children in my home tell-
ing me I’m “abusive” because my 
cigarette smoke is polluting their 
“clean” air, adding that I can be 
reported to child welfare. When I 
asked them where they heard that, 
they said they get taught their rights 
at school.

But let’s not judge anyone too 
harshly — not parents, teachers or 
children. This is the cultural and 
political milieu in which we find our-
selves today and perhaps it explains, 
in part at least, the violence among 
children today. Could it be that they 
are exercising their rights and free-
dom to express themselves through 
violence because they have not been 
taught to respect other people’s 
rights?

Problems begin when children’s 
rights take precedent over all oth-

ers. When parents say “yes darling” 
to everything. 

Of course, you have to have sympa-
thy for teachers too. They are part of 
the indulgent, instant-gratification, 
thankless society in which we all 
find ourselves. They are not allowed 
to smack and cane anymore — huge 
sigh of relief and thank goodness for 
that. But if they took a firmer hand, 
with parents, perhaps we all would 
benefit.

Harking back to days of old, when 
children were to be seen and not 
heard, is not what I’m suggesting. 
I am glad those days are over and 
that children are recognised as indi-
viduals with rights. But surely there 
should be a balance?

The scales have shifted in favour 

of children’s rights and parents and 
teachers are the ones who suffer. 

So, while foreigners believe our 
children seem “well behaved” 
and “polite”, they do not stay long 
enough to know that it is no longer 
true. And while we can try to turn 
the tide by exercising more disci-
pline, it ends up being inconsist-
ent because we are up against a 
barrage of stuff — for example, 
American television with unbeliev-
ably rude children as role models, 
government’s fines for smacks and 
its wishes to impose fines for smok-
ing in your car. In other words, 
they are removing adults’ rights by 
giving more rights to children. We 
also have local programmes such 
as Idols, where vicious and nasty 
judges put down teenagers and this 
is supposed to be “cool”.

But who is really to blame and is 
it too late to achieve a better bal-
ance? It is easy to blame the govern-
ment for believing politically correct 
measures are right. On the other 
hand, it is easy for government to 
blame parents and the lack of dis-

Whatever you say, darling
cipline in the home for the violence 
among young people. 

We live in a global community 
and to rail against the aspects which 
many of us find repugnant — ram-
pant materialism, consumerism, lack 
of discipline and instant gratification 
— is difficult. Nevertheless, I believe 
we can instil good values in our eve-
ryday interactions with our children, 
but we should try to be consistent and 
cannot complain that they are spoilt 
when it is we who are spoiling them. 
So, if they want something expen-
sive, ask them to save 50% towards it, 
rather than rushing out and buying it 
immediately. If you cannot afford it, 
say so. Let us try instilling the basics 
of life – teach them to say “please” 
and “thank you”, to greet people with 
a smile (maybe that’s pushing it), 
to have humility and kindness, and 
respect for adults’ rights too.

In the end it does not really mat-
ter who is to blame, but if we do 
not tackle the problems on a day-
to-day basis, most certainly there 
will be quite a backlash 20 years 
down the line.

Pillar to Post uses 
theatre plays (right) to 
address social issues 
and facilitates visits to 
prisons to give children 
first-hand experience 
of the harsh realities of 
life on the inside 

The strategy 
is to ‘shock’ 
the learners by 
showing them 
what transpires 
within prison 
walls

The scales have 
shifted in favour 
of children’s rights 
and it’s parents and 
teachers who suffer 



Insulin still out of reach for many

xx 

 Xxxxx 2007 theTeacher

Teacher reporter

N
o child should die of 
diabetes, but many still 
do, according to the 
International Diabetes 
Federation.

There are about 240 000 children 
with diabetes in developing coun-
tries, but few will survive type 1 dia-
betes because of the unavailability 
and cost of insulin. Diabetes type 
1 results from the body’s failure to 
produce insulin, the hormone that 

“ u n l o c k s ”  t h e 
cells of the body, 
allowing glycogen 
(sugar) to enter and 
fuel them.

The International 
Diabetes Federation 
is an umbrella organi-
sation of 200 member 
associations in more 
than 160 countries, 
representing almost 
250-million people 
with diabetes.

In 2000 the fed-
eration set up the Life for a Child 
Programme to provide children in 
developing countries with life-sav-
ing medication. It supports 700 chil-
dren and adolescents with diabetes 

in 15 developing countries. The fed-
eration’s president, Professor Martin 
Silink, said that appropriate care for 
children with diabetes should be seen 
as a basic right. “All children have 

the right to participate fully in all the 
experiences of childhood and adoles-
cence, whether they have a chronic 
disease such as diabetes or not. All 
children with diabetes have the right 

to at least a minimum standard that 
can ensure survival.”

With the passage of a United 
Nations resolution last year on dia-
betes, the UN is calling for national 
policies for prevention, care and 
treatment of diabetes in line with 
sustainable development of health-
care systems. It also calls on relevant 
organisations, civil society, the pri-
vate sector and the media to observe 
World Diabetes Day on November 14.

One of the goals of World Diabetes 
Day is to increase the number of chil-
dren supported by the Life for a Child 
Programme. The cost to support 
a child is between $200 and $400 
(about R1 300 to R2 500) a year.

For more info go to www.idf.org
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Did you know?
• Diabetes affects 246-million 
people worldwide and is expected 
to affect 380-million by 2025.
• In 2007 the five countries with 
the largest numbers of people with 
diabetes are India (40,9-million), 
China (39,8-million), the United 
States (19,2-million), Russia (9,6-
million) and Germany (7,4-million).
• By 2025 the largest increases 
in diabetes prevalence will take 
place in developing countries.
• Each year a further seven million 
people develop diabetes.
• Each year 3,8-million deaths are 
attributable to diabetes.
• Every 10 seconds a person dies 
from diabetes-related causes.
• Every 10 seconds two people 
develop diabetes.
• Diabetes is the fourth leading 
cause of global death by disease.
• At least 50% of all people with 
diabetes are unaware of their 
condition. In some countries this 
figure might reach 80%.
• Up to 80% of type 2 diabetes is 
preventable by adopting a healthy 
diet and increasing physical activity.
• Diabetes is the largest cause 
of kidney failure in developed 
countries and is responsible for 
huge dialysis costs.
• Type 2 diabetes has become the 
most frequent condition in people 
with kidney failure in countries of 
the West.
• From 10% to 20% of people with 
diabetes die of renal failure.
• It is estimated that 2,5-million 
people worldwide are affected by 
diabetic retinopathy, the loss of 
eyesight caused by diabetes.
• Diabetic retinopathy is the 
leading cause of vision loss in 
adults of working age (20 to 65 
years) in industrialised countries.
• On average people with type 2 
diabetes will die five to 10 years 
before people without diabetes, 
mostly from cardiovascular disease.
• Cardiovascular disease is the 
major cause of death in diabetes, 
accounting for 50% of all diabetes 
fatalities and much disability.
• People with type 2 diabetes are 
more than twice as likely to have 
a heart attack or stroke as people 
who do not have diabetes. Indeed, 
people with type 2 diabetes are 
as likely to suffer a heart attack 
as people without diabetes who 
have already had a heart attack.
Source: International Diabetes 
Federation and the World Health 
Organisation Diabetes Unit

 World Diabetes Day
Introduced by the International Diabetes Federation and 
the World Health Organisation in 1991, World Diabetes 
Day has been celebrated by diabetes representative 
organisations worldwide ever since. November 14 
was chosen because it marks the birthday of Frederick 
Banting, who, along with Charles Best, is credited with 
the discovery of insulin. Banting sold the insulin patent to 
the government for $1 so that people living with diabetes 
could easily access the life-saving treatment. For more 
information, visit www.worlddiabetesday.org
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B
eing environmentally 
conscious is about more 
than just appreciating 
nature — it also means 
being aware that, for 

example, in the past 40 years the 
equivalent of 10 000 Ellis Park Sta-
diums full of ice has melted in the 
Arctic region. Remember the dodo? 
Of course not, it has been extinct 
since 1681. Since then thousands 
of species have become extinct and 
many more are at risk because of 
pollution, hunting and deforesta-
tion. There are many animals our 
children will never see, neither in 
the wild nor in zoos.

Although we live in one of the 
most environmentally wealthy 
countries, we become so embroiled 
in our day-to-day lives that we often 
forget to appreciate our surround-
ings. But as educators and parents 
it is our responsibility to use any 
opportunity to get learners outside 
in nature and involved in the pro-
tection of the globe. We must teach 
the next generation how to save our 
world for the generations that will 
follow. The following are hands-on 
examples of how to teach children 
about the environment:

● Put learners in groups of four 
and let them read Dr Seuss’s The 
Lorax. Then ask learners to write 
down the environmental issues they 
think the story raises. Let more able 
learners identify the tone of the 
story and how this tone helps to get 
the message across.

● In groups of three ask learners to 
hold a debate. One learner will rep-
resent a company that pollutes the 
environment, another will be an envi-
ronmentalist trying to stop pollution 
and the third should act as mediator. 
Remember to encourage learners to 
think clearly about their standpoints 
and raise important issues.

● Ask learners to find comic strips 
on the internet that depict environ-
mental issues. Using these for inspi-
ration, get learners to draw their own 
comic strips about the environment.

● Get learners to design posters, 
brochures and signboards that they 
can hang up/distribute around school 
to promote environmental awareness. 
They will need to do some research 

Na’ama Oren 
offers advice on 
eco-friendly teaching

The Wits School of Education offers those interested in 
education as a career a number of routes to a specialised 
career path. 

•  The Bachelor of Education (B Ed) is a first degree for 
those interested in teaching learners from preschool 
through to Grade 12. 

•  An alternative path for high school teaching is a BA, 
BSc or BCom with suitable teaching subjects, followed 
by a one-year Postgraduate Certificate in Education 
(PGCE).

•  The Advanced Certificate in Education (ACE) is a 
professional development course for practising teachers. 
There is a choice of specialisations. Good results in 
a Wits ACE make you eligible for entry into the BEd 
Honours programme at Wits. 

•  A number of postgraduate courses are on offer:
• Bachelor of Education (Hons) in the General Field
• Bachelor of Education (Hons) in Adult Education and 

Training
• BSc (Hons) in Maths and Science Education
• Master of Education by coursework and research 

report OR by dissertation 
• MSc in Maths and Science Education
• Doctor of Philosophy (PhD)

EDUCATION FOR A
CHANGING SOCIETY

UNDERGRADUATE APPLICATIONS 
011 717-1030 or 
email admission.senc@wits.ac.za

POSTGRADUATE 011 717-3221 or 
email norma.corry@wits.ac.za

ACE 011 717-3063 or 
email monica.govender@wits.ac.za
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www.wits.ac.za/education/

Thabo Mohlala 

F
oundation-phase (grade 
R to three) learners and 
teachers can now ben-
efit from a highly suc-
cessful international 

initiative that partners primary 
schools and universities to pro-
mote the improved teaching and 
learning of English. On a local 
level it has been tailored to include 
all 11 South African languages 
through the use of free interactive 
software and a range of educa-
tional resources.

Called the Absa Thrass Talk-
Together Project and pioneered 
by the British educational psy-
chologist and entrepreneur, Alan 
Davies, it incorporates a phonics 

component that focuses on the 
teaching of handwriting, spelling 
and word-solving skills.

A significant part of the project 
is a groundbreaking interactive 
computer program called Pho-
neme Machine, which uses mov-
ing human lips and the interna-
tional phonetic alphabet to teach 
children and learners of all ages 
and abilities to read and spell in 
an entertaining and fun way.

Linking local universities to 
designated schools means the lat-
ter receive Thrass-trained student 
teachers, who help with the daily 
teaching of Thrass and other home 
languages. These teachers spend 
about two hours a week teaching 
and assessing the 10 Thrass skills 
and helping with the learning of 

home languages.
Each school also benefits from 

accredited Thrass training for staff 
and receives resources such as the 
state-of-the-art Smart interactive 
white boards for foundation-phase 
classes. The schools and universi-
ties also each receive a donation of 
100 personal computers from the 
Lenovo Group.

Schools that are part of the initia-
tive include: Roseneath Primary in 
Johannesburg, linked with Wits; 
Sunlands Primary, associated 
with Cape Peninsula University of 
Technology in Cape Town; George 
Randell Primary in East London, 
supported by Fort Hare University; 
and Eendracht Primary in Pretoria, 
associated with the University of 
Pretoria.

A spelling revolution

beforehand and can even print pic-
tures and website addresses of envi-
ronmental protection organisations.

● For natural sciences and art les-
sons, take learners to the school gar-
dens or on a field trip to your local 
botanical gardens. Each learner 
should take drawing paper and a 
pencil. Get learners to sit in the gar-
den for 10 minutes and sketch what 
they see. This can include plants, 
animals, insects and birds. As an 
extension activity, let them do some 
research on the internet and try to 
label the things they drew. More 
able learners can find the Latin 
names for what they drew.

● As a class activity, ask learn-
ers to create a blog. Assign tasks 
to each learner, for instance, writ-
ing articles, finding pictures (make 
sure these are not copyrighted), 
editing, designing, and so on. Some 
learners can even be researchers. 
Learners can use the blog to give 
their opinions about environmen-
tal protection.

● Watch a documentary in class 
that highlights nature conservation, 
such as The Blue Planet. If this is not 
possible, ask learners to find a web-
site that has articles about this topic, 
such as www.bbc.co.uk/nature/
programmes/tv/
blueplanet . 
Get them to 
imagine they 
are the nar-
r a t o r  a n d 
write a short 
monologue 
about an envi-
ronmental issue.

● Ask learners to use the inter-
net to research alternative power 
sources, such as solar, wind 
or water power. In a class discus-

sion ask them how they think these 
resources can be put to use to reduce 
pollution. Give them some time to 
consider this, as they will need to 
identify sources of pollution first.

● Discuss toxic waste with learn-
ers. Ask them to use a drawing 
programme such as MSPaint (or 
something more hi-tech if they have 
access to it) to draw what they think 
a mutated animal looks like. This is 
a really fun activity and learners can 
“think big”, for instance, by giving 
a duck claws and fangs and making 
it purple with pink polka dots. Let 

learners be as creative as they can. 
You can use this opportunity to raise 
awareness about industrial pollution.

● Learn a song together as a class. 
Find a copy of an environmental song, 
such as We Are the World, and play it 
on a cassette/CD player for the class. 
Everyone can sing along and learn the 
song together. If any of the learners 
study music and are ambitious, get 
them to write an environment song.

Na'ama Oren is editor of learn-
things Africa. For more information 
visit www.learnthings.co.za

Melting moments: These 
photos released by the Glacier 
National Park Archives of 
the Boulder Glacier in Glacier 
National Park, Montana, in 
1932 (left) and in 1988 (right) 
reveal the dramatic effect of 
global warming. Photo: AP

Remember the dodo? 
It has been extinct 

since 1681. Since 
then, thousands of 
species have gone 

the same way

site that has articles about this topic, 
such as www.bbc.co.uk/nature/
programmes/tv/
blueplanet . 
Get them to 
imagine they 
are the nar-
r a t o r  a n d 
write a short 
monologue 
about an envi-
ronmental issue.

Ask learners to use the inter-
net to research alternative power 
sources, such as solar, wind 
or water power. In a class discus-
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S
o m e  t e a c h e r s  l o v e 
the process involved 
in crafting an exam 
paper ,  bu t  o the r s , 
especially junior teach-

ers, find the process quite intimi-
dating. How do you get a good bal-
ance of question types? Do your 
questions put too much emphasis 
on an obscure section of the sylla-
bus? How much effort should you 
expect for a question that is worth 
only four marks? Usually, it is 
really only when you start to mark 
the scripts that you realise whether 
your paper was fair.

The problems facing seasoned vet-
erans, however, are quite different. 
They worry about creating some-
thing that is new and a bit different. 

While some “coach” the kids to 
answer exam papers in a specific 
way, they do not want to set predict-
able papers. The questions must 
stretch the good kids, yet give the 
weaker learners a chance to show 
what they know. 

One never really reaches a point 
where setting exam papers can be 
considered an easy task, but now 
there is some help online.

Thutong, the department of edu-
cation’s national education portal, 
has a mine of examination materi-
als in its “exam centre”, all designed 
to help you through the examina-
tion process. The focus is on the 
Further Education and Training 
(FET) school phase (grades 10 to 
12) with a view to supporting the 

National Senior Certificate exami-
nation, which will be written for 
the first time next year.

The portal’s exam centre pro-
vides teachers with access to past 
papers, examination timetables 
for grades 11 and 12, as well as a 
set of exemplar and pilot exam 
papers.  Thutong also contains the 
department’s FET subject assess-
ment guidelines, which support the 
National Curriculum Statements 
for every FET subject.

You can also search Thutong’s 
curriculum database for educator 
submitted examination papers. A 
number of teachers have submit-

ted their own past papers and many 
of their questions are creative and 
fresh and might spark ideas.

While Thutong might be a one-
stop shop for South African educa-
tors, it is not the only site to offer 
valuable exam-setting advice. The 
internet has many sites designed to 
help teachers in this difficult task 
and can give you exposure to var-
ied and differently styled examina-
tion papers. Use the information 
provided to get started. Exposure 
to these sites can either offer guid-
ance for a first-time exam-setter 
or a creative new direction for the 
mature setter. From here you can 

Navigating 
Thutong
● For exam-centre resources 
Call up your browser and in the 
address field type in the web 
address http://www.thutong.org.za
Once the site has loaded, select 
the “curriculum” tab and from 
the drop down box select “exam 
centre”.
● For Further Education and 
Training (FET) subject-assessment 
guidelines: again select the 
“curriculum” tab, followed by 
“policy documents”. Look out for 
the subject assessment guidelines 
(FET) button on the right-hand side.
● For educator-submitted exams. 
From the “curriculum” tab select 
“filtered search”. Then select 
only the “grade”, “subject” and 
“resource type”. Make sure you 
choose “assessment tool” in this 
last field.

piece together your masterpiece — 
a paper that returns the perfect bell 
curve of distributed marks. Happy 
exam setting and marking. 

Andrew Moore’s background is in 
teaching. He has an MEd degree in 
computer-assisted education from 
the University of Pretoria. For the 
past three years he has been work-
ing at Neil Butcher and Associates, 
an education-technology consulting 
company that offers services in the 
areas of capacity building , data-
base design, education materials 
development and education/technol-
ogy research

On the web
Useful sites for setting exam 
papers: 
● Primary level examinations:
http://www.schools.nsw.edu.
au/learning/k-6assessments/
sssampletest.php. 
● High school exams with memos:

http://www.boardofstudies.nsw.
edu.au/hsc_exams/hsc2006exams/

Anesh Maniraj Singh 

Parents and children are not 
equipped to be internet-safe. 
So says a study conducted 

among MBA students and lecturers 
at the University of KwaZulu-Natal 
on “whether parents are aware of 
online dangers and if they are doing 
enough to protect their children 
online”.

The study found that some par-
ents were aware of a few of the online 
dangers and were taking whatever 
measures they could to protect their 
children online. However, more can 
be done to make both parents and chil-
dren aware of online dangers and the 
mechanisms to protect children online.

In the global information soci-
ety children use cellphones and the 
internet to access the world’s larg-
est library containing information 
on just about any subject. However, 
lurking among the plethora of valu-
able information is an equally large 
library of propaganda, paedophilia 
and pornography.

Furthermore, there are millions 
of perverts waiting silently to take 
advantage of the innocence of chil-
dren through chat rooms, email and 
instant messaging on mobile devices. 

In the normal world parents con-
trol their children’s access to por-
nography and literature of an unac-

ceptable nature and go to lengths to 
protect them from physical harm 
and exploitation. But do they take 
the same precautions online? 

How can parents who are not fully 
safety aware themselves provide 
proper protection for their children? 
This suggests that lack of awareness 
is a major problem and needs to be 
addressed.

The study made the following  
proposals:
n The South African ministry of 
communications needs to initiate 
an awareness campaign of the dan-
gers lurking on the internet. This 
could be provided through schools 
and higher education institutions 
to educate children and the youth. 
Mass media campaigns and road 

shows could be conducted to edu-
cate parents and broader society. 
Posters could be placed in public 
places, such as libraries, museums 
and post offices, to keep the mes-
sage in the minds of the consumer.
n A longer-term solution is to amend 
the Electronic Communications and 
Transactions Act and include a chapter 
on online child safety and protection. 
Alternatively, like the Child Online 
Protection Act and Children’s Internet 
Protection Act, a separate Act could 
be passed that specifically addresses 
online child safety and protection.
n Manufacturers of electronic 
controls could provide more infor-
mation about their products and 
explain their role and function in 
layman’s terms so that an average 
parent can read and understand the 
benefits of such controls.
n Software and hardware retailers 
need to take a proactive role in pro-
tecting their “future customers” by 
providing easy-to-understand pam-
phlets for parents and children.
n Internet service providers and 
other telecommunications provid-
ers, such as Telkom, need to update 
their clients regularly on recent 
online dangers and recommend 
what they believe are the best and 
latest electronic controls that can 
be used to secure children’s internet 
activities and communications.

n Schools and other educational 
institutions need to have policies in 
place that regulate online activities of 
minors. They need to provide super-
vision when and where possible and, 
in the absence of supervision, have 
proper electronic monitoring and 
control systems in place to ensure 
children are protected at all times.
n Penalties and sanctions need to 
be in place to ensure compliance 
and prevent children bypassing 
existing controls.
n Parents must take a proactive role 
by talking to their children openly 
to address uncomfortable subjects. 
They need to take their children on 
a journey of discovery on the inter-
net and point out clearly what the 
dos and don’ts are while online. 
The adverse consequences must be 
explained clearly and reinforced so 
the child can look after him/herself 
while unsupervised online.

But laws and electronic controls 
are no replacement for caring, pro-
active and protective parents. The 
internet is an important part of a 
child’s armoury and should be used 
for the good that it has to offer. But 
parents must protect their children 
from the evil lurking online.

Professor Anesh Maniraj Singh is 
head of the graduate school of  
business at the University of  

Beware internet perverts

Digital world:  Parents need to understand how the internet works to 
protect children. Photograph: Lisa Skinner

An exam paper should stretch the 
minds of the good kids, yet give 
weaker learners a chance to show 
what they know. Photo: Oupa Nkosi

Andrew Moore
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Yolandi Groenewald 

A
bused girls in Zimbabwe 
have a new heroine. She 
might not wear a cape 
or have a signature mar-
tial arts move, but this 

woman has saved numerous girls 
from terrible circumstances and cre-
ated a better life for them. Children’s 
rights activist Betty Makoni, the 
founding director of the Girl Child 
Network Trust, is Zimbabwe’s own 
Superwoman. 

Her work is not going unnoticed. 
She has earned a special commen-
dation in the Mail & Guardian’s 
Investing in the Future Awards, 
which rewards companies, NGOs 
and individuals for their efforts to 
change society. Makoni was rec-
ognised in the category Drivers of 
Change — Civil Society. 

Makoni’s organisation rehabili-
tates survivors of girl-child sexual 
abuse and has been praised all over 
the world for saving numerous girls 
from forced marriages, prostitution 
and neglect. 

Her activism has influenced the 
domestic violence law in the Zim-
babwean Constitution, the Invest-
ing in the Future judges noted. 

In 1998 Makoni set out to be a 

voice for the voiceless: the girls she 
protects. 

Nine years ago she started a girls’ 
club with nine girls. The club met 
regularly to share stories, ideas and 
problems and to find solace and 
solutions as a group. Today there are 
500 girls’ clubs in 49 of Zimbabwe’s 
58 districts, as well as the Girl Child 
Network, which helps 30 000 girls, 
raises community awareness and 
lobbies government. 

“Our goal is to dismantle the 
link between culture and violence 
against the girls and enable them 
to take charge of their own destiny,” 
says Makoni.

Makoni is a survivor of sexual 
abuse, which happened to her at 
the age of six. She grew up intent 
on breaking the silence and fighting 
discrimination and the oppression 
of girls, says one of her supporters, 
Zimbabwean child activist Ropa-
fadzo Mapimhidze. 

Makoni admits her history played 
a big part in getting the network 
up and running. “I was raped at six 
by a certain man who unabashedly 
raped minor girls. I was  orphaned 
at nine after the death of my mother 
from domestic violence. At the age 
of eight I pushed her to report the 
violence perpetrated by my father, 

but she put a finger to my mouth 
and said ‘shush’, meaning ‘quiet, you 
don’t say that in public’.” 

Makoni vowed never to stay silent 
again.

Mapimhidze said that before 
Makoni started her work, most of 
the neglect and sexual abuse cases 

in Zimbabwe were swept under 
the carpet, “especially when they 
involved high-profile people”. 

Through the network Makoni 
built three safe villages (also called 
empowerment villages) for highly 
vulnerable girls. More than 20 000 
girls have been rescued from abuse, 

rehabilitated and counselled. Many 
of Makoni’s girls come from some of 
the poorest parts of Zimbabwe. 

When children are rescued, Mako-
ni’s organisation places them in 
schools to ensure they get an edu-
cation. The network buys uniforms, 
pays school fees and feeds the girls 
to help them get back on their feet. 
Makoni is especially proud of those 
girls who have earned bursaries to 
study abroad. 

“All you need to do is visit these 
shelters and see the wonderful work 
that is being done,” says Mapim-
hidze. “There is no doubt that 
Makoni is Zimbabwe’s pride.”

But Makoni’s work is not easy. 
Mapimhidze says she has a lot of 
enemies, some extremely power-
ful. Many have threatened the 
organisation but Makoni and her 
girls have flourished and not been 
deterred by the threats. Makoni 
tells how masked men with axes 
have tried to attack her house and 
the shelter. 

Despite the threats, Makoni has 
persisted — and it has paid off. She 
is the recipient of several illustri-
ous international awards, including 
the World’s Children’s Prize for the 
Rights of Children, a prize awarded 
by children. 

Children’s rights activist Betty Makoni is Zimbabwe’s own Superwoman, writes Yolandi Groenewald

Something happening at your school?

Let people know by advertising 
on www.allSAschools.co.za
Call 086 110 6488 for more information.

A voice for the voiceless: Betty Makoni is helping abused girls take 
charge of their own destiny. Photograph: Oupa Nkosi
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Elzette Fritz reviews 
Remembering Mommy by 
Carole Bloch, Boyce Boulix Mgcina, 
Rafeekah Patel, Juliana Seleti, 
Ethel and Robert Hichens (New Africa 
Books) R25 

R
emembering Mommy 
is aimed at assisting 
children who have lost 
a loved one, in this case 
the mother. It uses a 

comfortable, easy 
language and writ-
ing style as well as 
colourful pictures, 
and reiterates the 
message that the 
child is not alone 
in the process of 
dealing with loss 
and sadness. 

Tips at the back 
of the book com-
municate  the 
message that 
children need 
to share their 
e x p e r i e n c e s , 
the importance 
of routine and 
having caring 
i n d i v i d u a l s 
around and keeping the memory of 
the deceased alive.

The book can be used effectively in 
life-orientation classes for children 
from pre-school to the age of 11 or 12. 
The teacher can read it to a group, 
opening the discussion for children to 

share their experiences of loss, ideas 
of how to deal with it, people that can 
play a role in comforting them and 
mourning, as well as celebratory ritu-
als that can be followed in keeping the 
memory of the loved one alive. 

In a similar fashion, school 
counsellors and psychologists can 
employ Remembering Mommy in 
biblio-therapy, joined with narrative 
therapy. This book can also be given 
to parents, guardians and older sib-
lings, who are left with the responsi-
bility of supporting children when a 
parent has died. 

Consideration should be given to 
the fact that a lot of schools accom-
modate children from diverse cultural 

backgrounds and 
as such illus-
trations need 
to reflect the 
diversity of the 
population. The 
reality in South 
Africa is that a 
lot of children 
lose both par-
ents and siblings 
are left with the 
responsibility to 
raise the young. 

A n o t h e r 
challenge is to 
develop books 
for adolescents 
who are exposed 
to trauma, grief 
and loss. 

Dr Elzette Fritz is a senior lecturer 
and coordinator for the master’s 
educational psychology programme 
in the department of educational 
psychology at the University of 
Johannesburg
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School dictionaries are com-
piled as tools for language 
learning and in some class-

rooms they are the only language 
reference sources to be consulted 
on a regular basis. In other words, 
dictionaries are no longer simply 
used to check the accuracy of spell-
ing, but have become indispensable, 
officially sanctioned study aids. It is 
therefore imperative that learners 
are taught how to use dictionaries 
properly. Teachers play a crucial 
part in training learners to be effec-
tive dictionary users and to help 
them to acquire a dictionary habit.

As part of dictionary training 
learners should be introduced to 
the different kinds of dictionaries so 
they can learn to use the right dic-
tionary for the right task.

School dictionaries, together with 
learners’ dictionaries, fall within the 
bigger class of pedagogical diction-
aries. School dictionaries were tra-
ditionally compiled for school learn-
ers who are mother-tongue speakers 
of the language, whereas learners’ 
dictionaries had adults and learners 
who are learning the language as an 
additional language in their scope. 

The dominant focus in modern-
day lexicography on dictionary 
users has lead to a reclassification 
of dictionary types. It is impossible 
for any one dictionary to satisfy the 
needs of everyone, wide-ranging and 
diverse as these needs are. These 
days, school dictionaries more often 
than not include information types 

Word 
for 
word

School dictionaries 
should be more 
than spell-check 
tools, writes 
Mariza Steyn

and present the information in such 
a way that school learners who are 
learning the language can com-
municate successfully. A very good 
example of such a “bridge” diction-
ary is the Longman South African 
School Dictionary, which includes 
the etymology of words for the more 
advanced learners and mother-
tongue speakers and also warn lan-
guage learners of typical grammar 
and spelling mistakes by means of 
usage notes in text boxes.

That brings us to the important 
question of what constitutes a good 
school dictionary. A good school dic-
tionary is one in which you can find 
the information you are looking for 
— preferably in the very first place 
you look. Dictionary articles should 
therefore be simple and explicit and 
not rely on the intuition of the learn-
ers to make deductions.

Any good dictionary is compiled 
with specific functions in mind. 
Because the lexicographer can’t 
assume that the learners have any 
familiarity with dictionary use or 
have acquired a dictionary habit, 
accessibility and ease of retriev-
ability of entries and sub-entries are 
required. 

The lexicographer should balance 
clarity and economy to ensure that 
the dictionary articles are not too 
dense and consequently impede the 
decoding process. 

Teachers can use the following 
checklist with questions when they are 
rating and choosing a dictionary that 

would be appropriate for their class:
● Target group: Does the dictionary  
specify and focus on the target users, 
their language level and reference 
skills?
● Function/goal: Is the dictionary 
meant to help with understanding 
and/or producing (communication 
functions), or does it have a know-
ledge function and only provides 
information about the language?
● Help texts: Does the dictionary 
include user-friendly, functional 
users’ guidelines that can be con-
sulted to explicate the structure, 
information types, et cetera?
● Lay-out: Will learners have rapid 
access to information types because 
of a user-friendly, clear structure and 
lay-out of the dictionary articles?
● Illustrations: Is visual literacy 
encouraged by means of illustra-
tions? Do functional illustrations 
increase the unambiguous transfer 
of meaning?
● Definitions and example sen-
tences: Are the definitions easy to 
understand and do example sen-
tences provide language in context 
so that learners are able to produce 
their own sentences?
● Added value: Does the diction-
ary include outer texts that provide 
extra, useful information like a mini-
grammar, dictionary skills exercises, 
a map of the country, et cetera?

Mariza Steyn is a publisher at 
Maskew Miller Longman. She has a 
master’s degree in lexicography

A good school dictionary is one in which you can find the information 
you are looking for — preferably in the very first place you look
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D
ecember is the sea-
son to be jolly, but the 
travel industry uses it 
as a time to make lots 
of lolly — the entire 

industry hikes its prices during the 
summer holidays. Whether you plan 
to fly, drive, camp or hike, this is the 
most expensive time to do it.

That doesn’t mean that good deals 
and value for money can’t be had. 
Here are some of the best package 
options on offer in South Africa and 
beyond our borders:

Holidays at home …
• For South Africans who want to 
play in their own backyard, Ren-
nies Travel offers a four-night break 
to Cape Town. Priced from R4 504 
per person sharing, the package 
includes return flights, car hire and 
accommodation at the Southern 
Sun Waterfront. Daily breakfast is 
included. Up to two children under 
18 years of age can stay and eat for 
free, provided they share their par-
ents’ room.

The package is available from 
December 27 to January 2 2008. For 
details visit www.renniestravel.com.
• Thompsons Tours always has 
a good selection of holiday pack-
ages for the local market and the 
December holidays are no excep-
tion. For example, a two-night break 
at Mossel Bay’s Diaz Strand Hotel, 
with flights, car hire and breakfast 
included starts at R1 121 per person 
sharing. This package is valid until 
April 30 next year.
• If a bush break is more your 
style, a two-night, self-drive geta-
way at the five-star Lion Sands pri-
vate game reserve in the Mpuma-
langa Lowveld is going for a song 
at R5 249 per person sharing. It is 
available until January 30 next year 
and includes accommodation, two 
game drives each day and all meals 
and drinks.
• Finally, for a touch of hedon-
istic delight over the silly season, 
Thompsons Tours has a Blue Train 
special that could just be the best 
present this year. For R6 765 per 
person sharing you get a night on 
this iconic luxury train en route 
between Cape Town and Pretoria, 
with all meals and drinks, a night 
at Cape Town’s Vineyard Hotel and 
Spa, including breakfast, one day’s 
car hire with 200km free and flights 
between Johannesburg and Cape 
Town. The rate is valid for all depar-
tures between November 2007 and 
January 31 2008.

For more information on these 
and other local specials, visit www.
thompsons.co.za.

Going abroad
On the international holiday front 
December is the time for specials — 
and last-minute bookings can bring 
rewards. Thompsons Tours have vir-
tually cornered the market in afford-
able, value-for-money ski holidays 
and offer some great package deals 
in Europe and North America.

• For example, seven nights in Kitz-
buhel, Germany, from December 
14 to 22 will set you back R13 489 
per person. It might sound like a 
lot, but the price includes flights to 
Munich via Dubai, resort transfers, 
taxes, seven nights’ bed and break-
fast, a R10-million ski insurance 
and unlimited bum boarding and 
ski disking.
• As an alternative, there’s a 10-
night self-catering package to 
Livigno in the Italian Alps for 
R16 376 per person. It includes 
flights to Zurich in Switzerland, 
transfers to the resort in Italy and 
accommodation in a one-bedroom 
apartment. This special is valid from 
December 12 to December 22 2007.

For more information on these 
and other ski packages, visit www.
thompsons.co.za.
• Then there’s the city that never 
sleeps — New York. Travelling to 
the United States at the moment 
is far from easy, what with visa 
requirements and restrictive secu-
rity regulations (including the need 
for a federally approved suitcase 
padlock), but those who want the 
chance to explore the sights and 
sounds of the Big Apple can do so 
for R14 720 per person. The price 
will get you there and give you five 
nights at the Skyline Hotel, plus a 
free Circle Line cruise and a Macy’s 
discount card. The deal ends on 
November 30 2007.

For more information, visit www.
flightcentre.co.za.
• Closer to home there’s Mauritius. 
In December it’s hot and sticky, but 
for discerning beach bums there’s 
no beating this tropical island para-
dise. The palm trees sway, the sand 
is like talcum powder and the sea is 
crystal-clear — holiday heaven!

For rand-conscious South Afri-
cans, the best option by far is Le 
Coco Beach resort on the island’s 
east coast. It is an all-inclusive hotel, 
which means all meals and most 
drinks (local beer, soft drinks and 
water) are included in the price.
• From January 5 to March 19 2008 
Go Holidays offers a six-night break 
at Le Coco Beach with flights and 
transfers for R11 625 per person 
sharing (including tax of R1 200). 
In the run-up to the Christmas sea-
son (December 2 to December 22), 
the price increases to R13 225 per 

person sharing and over Christmas 
itself (December 23 to January 4 
inclusive) you’ll pay R17 190 per per-
son sharing.
• Adventure addicts can take 
advantage of Go Holidays’ six-night 
special in Zimbabwe’s Victoria Falls 
at the Victoria Falls Safari Lodge 

What’s on offer from 
travel agents

Exotica: the Blue 
Train makes for an 
interesting getaway

at R4 584 per person sharing. The 
price includes flights, transfers, 
two complementary dinners during 
your stay and a free helicopter flip 
over the falls. The offer is valid until 
December 22.

For more information, visit www.
goholidays.co.za.

Sharon van Wyk



Every rand planned
24 

 November 2007 theTeacher

L
iving within your means 
is the best financial advice 
you’ll ever get but, because 
of temptation, a lack of 
financial discipline and 

little knowledge of budgets, South 
Africans earning salaries often have 
no cash left in their bank accounts 
long before the end of the month.

Without financial planning you will 
soon overspend, buy the wrong kinds 
of things on credit and take out loans 
to make up the shortfalls. Before you 
know it, you will be caught in the debt 
spiral. You have worked hard for your 
money and you need a financial plan 
to guide your spending and savings. 
You need a budget.

The all-important plan
A budget will guide you to spend your 
money in a responsible way by first pay-
ing important accounts, such as rent 
and loan repayments, before spending 
money on entertainment and luxury 
items. It is important to discuss your 
budget with your family so that they 
understand your financial situation.

To draw up a budget, you add up 
your monthly income (salary, over-
time payments, rental income). Next, 
add your monthly expenses (rent or 
bond, car instalments, policies, school 
fees, groceries, clothing, petrol, medi-
cal bills, telephone, cellphone, water 
and electricity, bank charges, enter-
tainment) and your annual expenses 
(TV licence, car registration, fees).

Compare your income and expenses, 
and if you have a shortfall, you need 
an urgent plan to decrease your debt 
and/or increase your income. Only if 

you have cash left are you in a posi-
tion to save money.

Making up for shortfalls
Borrowing money to cover expenses 
that exceed your income leads 
to more debt, higher interest, no 
cash flow, no money for savings or 
unexpected expenses — and lots of 
worry.

You can relieve this by asking 
the shop, bank or loan company to 
reschedule your debt, allowing you to 
pay off smaller amounts over a longer 
period of time. 

Don’t damage your credit record 
by avoiding your payments. Cut 

The salaried worker needs a money plan

SMS competition
Capitec Bank offers a multipurpose 
Global One Banking Facility. 

This debit card account allows 
you to have your salary deposited 
into this account, save money (and 
earn 10% interest on savings up to 
R10 000), take out personal loans 
(with repayment terms ranging 
from one to 36 months), arrange 
debit and stop orders, and transfer 
money between your bank account 
and any other bank account. 

It comes with a Global One debit 
card which gives you access to your 
money anywhere in the world. 
You can use it to withdraw cash at 
ATMs and retailers, to pay directly 
for shopping or services, or to do 
balance enquiries. 

Ask for more information at your 
nearest branch, call 0860 10 20 43 
or go to www.capitecbank.co.za .

Win a short course in Basic Finan-
cial Life Skills worth R950. This is 
courtesy of the Centre of Business 
Management at the University of 
South Africa in association with 
Capitec Bank. 

Question: 
What interest rate can your 
savings earn at Capitec Bank? 
SMS the Teacher, your answer 
and name to 34822 before 
Friday December 7 2007. An 
SMS costs R2.

You have worked hard for 
your money and you need a 
financial plan to guide your 
spending and savings. You 
need a budget. Photo: Tracy 
Lee Stark

down on your spending and avoid 
banks that charge exorbitant fees. 
Another solution is to earn money 
by taking on extra work if you can.

Money in the bank 
Of course, earning more money 
than you are spending allows you to 
save for special goals, such as a new 
car or a deposit on a flat or house 
and emergencies, such as unex-
pected medical bills, a funeral or 
car repairs. The only way that most 
salaried people can obtain a healthy 
lump sum is to start by saving small 
amounts every month. 

Compare the interest rates that 
banks offer and open your own sav-
ings account. 

The higher the interest rate, the 
more interest you will earn on your 
savings. You will earn interest on 
interest (compound interest), which 
will help make your savings grow 
even faster.

It is never too late to start saving and 
no amount is too small. Financially, 
this is the most empowering thing 
you can do for yourself. It takes 
financial discipline to save regularly 
— and the peace of mind that comes 
from having money in the bank will 
always outweigh the stress of worry-
ing about the lack thereof. 

Yolandé van Rensburg is head of  
communication and public relations 
at Capitec Bank

Yolandé van Rensburg



REGISTER FOR ONE OF THE FOLLOWING ACCREDITED SHORT PROGRAMMES
CHOOSE FROM
+  ASSESSOR TRAINING (Customised for Educators) NQF 5 (15 credits)
+  MODERATOR TRAINING NQF 6 (10 credits)
+  OBE (FACILITATE LEARNING) NQF 5 (10 credits)
+  SKILLS DEVELOPMENT FACILITATOR NQF 5 (33 credits)
+  UNDERSTAND SCHOOL MANAGEMENT & LEADERSHIP IN THE SA CONTEXT NQF 5 (10 credits)
+  DEVELOP A PORTFOLIO TO DEMONSTRATE SCHOOL MANAGEMENT AND LEADERSHIP COMPETENCE NQF 6 (10 credits)
+  LEAD AND MANAGE PEOPLE NQF 6 (20 credits)
+  MANAGE ORGANISATIONAL SYSTEMS AND PHYSICAL AND FINANCIAL RESOURCES NQF 6 (20 credits)
+  MANAGE POLICY, PLANNING, SCHOOL DEVELOPMENT AND GOVERNANCE NQF 6 (20 credits)
+  MANAGE TEACHING AND LEARNING NQF 6 (20 credits)

or complete and post to:  Edutel Skills Development, PO Box 6596, WESTGATE, 1734

Please send me more information on the following course (s):

Name:
Address:

Tel: (h) (w)
Cell:
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S
ince 1994 the govern-
ment’s transformational 
agenda for education has 
centred on equity and 
redress: to improve the 

content and quality of education pro-
vision for all learners and to increase 
choice of, and access to, schools.

In the document titled South Afri-
can Standard for School Leadership, 
dated February 2006, the department 
of education states that it will “build 
upon the quality of leadership and suc-
cessful outcomes observed in the best 
of schools within the context of their 
communities and address a concern 
with poor leadership and inadequate 
outcomes of schooling in others”.

But for this to happen, a significant 
change must take place in the practice 
and culture of schools. Only then will 
the department’s intention to provide 
for the present and look to the future, 
as proposed in Leading and Manag-
ing South African Schools in the 21st 
century, become more than rhetoric.

Are the problems of, and for, 
school leadership in this country the 
same as those for other countries 
striving for “world-class” education 
provision? And, if some of those 
countries striving to be “world class” 
are in the developed world — where 
we might have assumed that they 
had achieved this status — what are 
the lessons for South Africa?

There is a tendency in South 
Africa to assume that it is unique in 
its transformational goals because 
of its segregated past. Obviously this 
factor compounds the problems of 
transformation in ways that do not 
affect other countries.

But research and practice strongly 
indicate that the transformational 
issues and reforms of education sys-
tems internationally, and the lead-
ership implications for the schools 
within these, are problematic and by 
no means easy to define or address.

Constant policy shifts and “about- 

turns” contribute to unease, dissat-
isfaction and demotivation among 
teachers generally and school lead-
ers in particular: the latter increas-
ingly being held accountable for the 
performance of the school. Clearly 
these are major concerns for all edu-
cationalists which resonate strongly 
with the issues facing South Africa.

Many developed countries have 
introduced major reforms in the past 
30 years and yet are still grappling 
with the poor performance of learn-
ers, problems with equity and diver-
sity management, dysfunctional 
schools, particularly in inner cities, 
and problems in teacher and head 
teacher-principal recruitment.

The extent of this international 
debate on school leadership and 
school improvement was evident at a 
recent international conference held 
in England and organised by the 
British Education Leadership, Man-
agement and Administration Society 
(Belmas). The conference drew prac-
titioners, academics and departmen-
tal officials from countries across 
the world, including South Africa, 
Nigeria, Greece, Cyprus, Israel, 
China, the United States, Canada, 
New Zealand and Australia.

The conference, themed Innova-
tion in Educational Leadership and 
Management Practice and Research, 
addressed issues of transforma-
tion, school culture and innovative 
means of changing the practice of 
school leaders in response to major 
reforms for school improvement.

The presentations and debates 
reinforced the need to recognise that 
schools are highly complex organisa-

tions that require skilled, professional 
leaders and managers. These leaders 
must be well prepared for the chal-
lenges they face, particularly in regard 
to global changes and influences, soci-
etal changes in their own countries 
and in their school communities.

At the heart of the debates and of 
international research was the over-
whelming evidence that school leader-
ship and learner achievement are inex-
tricably linked. To ignore that evidence 
in the development of professional 
training programmes for school lead-
ers, and principals specifically, would 
be to perpetuate the achievement gap 
between disadvantaged  and advan-
taged learners and their communities.

This evidence has influenced the 
changes in leadership development 
programmes in, among others, the 
United Kingdom and the US. Pro-
fessor Ellen Goldring, head of the 
department of education policy and 
leadership unit at Vanderbilt Uni-
versity, Nashville, emphasised that 
learner-centred leadership is now at 
the heart of the provision for the pro-
fessional development of leadership 
practitioners in the US.

Leadership behaviours and prac-
tices, specifically in meeting the 
challenges of providing excellence 
and equity in urban and inner city 
public schools, must take account 
of the need for school leaders who 
effectively guide instructional 
improvement: the management of 
teaching and learning.

Goldring presented issues from 
recent research on the decline of 
the original Magnet schools (centres 
of specialism in a learning area/s) 

and the move to charter schools in 
urban centres in the US. The latter 
type was linked to the re-emergence 
of “neighbourhood” schools, the 
subject of new policies on desegre-
gation and parental choice.

Whatever the merits of these new 
policies, there was strong indication 
of the need for the principal to take 
positive action to bring the school 
and its wider community together 
in raising the expectations and 
achievements of students and their 
families. In this context it is not 
perhaps surprising that the US, in a 
federal move far removed from the 
norm of local control, has initiated 
the “No Child Left Behind” policy.

A similar debate is taking place in 
the UK. The government has imple-
mented a new initiative, termed 
“Every Child Matters”. This is linked 
to the policy to extend the use of 
schools, beyond the school day, to the 
community (extended school move-
ment). It can also be seen in the con-
text of the latest name change of the 
UK’s ministry of education — from 
the department for education and 
skills to the department for children, 
families and schools.

Parallel to this is the introduction of 
“academies” in the UK: purpose-built 
government schools part-funded by 
private sponsors to physically replace 
failed inner-city schools. This highly 
controversial government measure 
aims to address the challenges of 
excellence and equity and the lack of 
achievement of learners in these dis-
advantaged urban areas.

The initiative purports to build upon, 
and possibly replace, the relatively 

recent “specialist” secondary schools 
and the now defunct “City Technol-
ogy Colleges”. The specialist schools 
— “schools of focused learning” — are 
still subject to question over the stand-
ards of attainment of the pupils and 
the effectiveness of the leadership in 
managing teaching and learning.

The conference clearly showed that, 
whatever the perceived merits or dis-
advantages of policies for the reform 
of education systems and schools, the 
headteacher/principal, the leader-
ship structures and changes in pro-
fessional practice are all critical to 
successful transformation. The link 
between what happens in each class-
room and the overall leadership of the 
school is too strong to overlook.

Has South Africa anything to learn 
from these debates on school leader-
ship and education transformation? 
Yes. Most importantly, the profes-
sional development of current and 
aspirant school leaders must focus 
on their crucial role in the manage-
ment of teaching and learning.

South Africa can learn from those 
developed countries which, despite 
— or because of — years of school 
reform and transformation in striv-
ing for “world-class” education, 
have succeeded only in widening the 
achievement gap between advan-
taged and disadvantaged learners.

South Africa’s transformation 
agenda for schools includes much that 
is positive and achievable for lead-
ers and leadership structures in all 
schools. However, as Minister of Edu-
cation Naledi Pandor “affirms excel-
lence and challenges mediocrity”, she 
also acknowledges that, despite the 
good intentions of her department’s 
many transformation measures, very 
little has changed in many schools. 
The resonance of this with many of 
the developed countries on which 
South Africa has modelled its reforms 
is too strong to ignore. The govern-
ment should now look at what didn’t 
work elsewhere and work out why: the 
lesson might be that plus ça change, 
plus ça même chose (the more things 
change, the more they stay the same)?

Caroline Faulkner lectures on educa-
tional leadership and management 
at the Wits School of Education, in 
the division of education leader-
ship and policy studies. She is the 
coordinator of the new Advanced 
Certificate in Education programme 
in the School of Leadership, which 
Wits will be delivering from 2008 as 
part of the department of education’s 
national initiative for the profes-
sional leadership development of 
principals and deputies.

Schools are now 
highly complex 
organisations that 
require skilled, 
professional leaders 
and managers, 
writes Caroline 
Faulkner

Writing in tongues
Thabo Mohlala

‘A nation’s collective intellect 
and conscience is judged 
by how much it reads and 

publishes its stories,” said Fathima 
Dada of Maskew Millar Longman 
(MML) publishing.

Dada was speaking at a recent gala 
dinner in Johannesburg to honour 
winners of the 2007 MML’s youth 
novel awards. 

The competition drew more than 
200 entries, but only seven writers 
emerged as winners. Each category 

carried a cash prize of R10 000, while 
runners-up each received R5 000. 

The competition forms part of the 
publishing house’s endeavours to 
promote writing in home languages 
and to expand the pool of writers who 

craft stories in indigenous languages.
“MML is committed to promot-

ing indigenous languages and it 
is among only a few [publishers] 
that succeeds in blending creative 
writings with commercial success,” 
Dada said.

She said the awards differ from 
others in that they accommodate 
all the eleven official languages in 
the country, they are preceded by 
intensive writing workshops and 
the panel of judges comprises emi-
nent and dedicated persons who set 
stringent literary standards.

Winners and runners-up
The winners were:
Setswana: Peter Tseole – Ke go 
jetse eng?
Tshivenda: Rudzani Tshianane 
– Vhuanzwo
English: Diane Case and Yvonne 
Hart – Katy of Sky Road
Afrikaans: Jaco Jacobs  – 
Verneukpan
Xitsonga: Connie Lubisi 
– Xijahatana
IsiZulu: Mandla Morris Ndlovu 
– Amathonsi Abanzi
Sepedi: Alletta Motimele – Mepipi 
ka moka e a na

Runners-up:
English: Mabonchi Motimele 
– The boy with the guitar
Afrikaans: Francois Bloemhof 
– Stad aan die einde
Xitsonga: Connie Lubisi –  
N’Wina
Sepedi: Mafori Mphahlele – Dilo 
tsela ke batho
English: Becky Apteker – Written 
in water
Afrikaans: Braam va der Vyver 
– Helpers uit die Kryt
Xitsonga: Richard Chauke – Vito 
ra mina

A teacher at Impala Crescent school in Lenasia. Photograph: Oupa Nkosi

Ink on the 
page: Jaco 
Jacobs’ book 
Verneukpan 
was the 
winner in the 
Afrikaans 
category
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another 18 years to reach the maxi-
mum salary?

Can you please send our school 12 
copies of the Teacher?

Editor: We would have loved to pro-
vide every educator in South Africa 
with his or her own copy of the 
Teacher. However, this is not possi-
ble currently from a financial per-
spective. We are providing schools 
with three to four copies per institu-
tion. We suggest that teachers who 
want to receive their personal cop-
ies and all the resources inside con-
sider subscribing to our publication. 
It costs R120 a year. Contact us for 
subscription forms.

I am a determined educator whose 
dream is to improve the quality 

of education in the area where I am. 
It is one of the worst rural areas of 
the Eastern Cape. I would like to get 
sponsors to help us with school edu-
cational materials and furniture. It is 
terrible here with the little help we 
get from our education department. 
Fundraising from the poor commu-
nity is very difficult. We are desper-
ate. Please help us.

How can I get more information 
about the Government Employ-

ees Medical Scheme?
Editor: We have been carrying 
extensive information about Gems 
during the past few editions. Phone 
the Gems call centre on 0860 00 4367. 
Alternatively SMS your persal/persol 
number to 083 450 4376.

The Teacher has been 
receiving comments, 
messages and news tips 
via SMS. The SMS, or short 
message service, as you  
all know, has become a 
popular South African 
pastime. Since the 
thumb appears to have 
become a more powerful 
communication tool than 
the pen, we decided to 
introduce a new section 
to accommodate your 
messages. Please SMS  
your comments on articles 
in the Teacher and views  
on education to  32510 
(SMS cost R1). Please 
note that the Teacher 
will not reply to “call 
back” messages and also 
cannot reply to each SMS 
individually, but where 
possible will publish replies.

It is very much appreciated 
what you have done for our 
illiterate black people, but we 

as teachers — nobody cares for our 
needs and salaries. I have waited 
for three months to get paid. I have 
not received my June, July, August 
and September salary. How can I be 
expected to do my duty properly at 
the end of the day?

I  am a teacher with 33 years of 
uninterrupted teaching. What 

about compensation for 35 and 40 
years of hard work? Please, trade 
unions, take note.

I wonder why the department of 
education is so unfair to us grade 

R teachers. We cannot enjoy any 
benefits of being state employed. We 
only earn R1 500 a month. We are 
like slaves because the work we do 
is unfairly given a blind eye. Please 
pay us fairly. We work hard.

I would like to thank the Free State 
department of education for 

depositing our money in time.

I have been teaching maths for 18 
years on notch 15. I have been told 

I have an excellent approach and 
patience with weak learners. Do I 
start from scratch and have to teach 

Be prepared and open-minded
published in the Mail & Guardian 
elicited a huge response from read-
ers who wrote letters to express 
their diverse opinions.

Against this backdrop, the Uni-
versity of Johannesburg’s faculty 
of education showed that it was 
in touch with what was going on 
at grassroots level by designing 
a short course on evolution for 
 educators. 

The course aims to empower 
teachers and, more importantly, 
equip them with the requisite 
skills to try to handle the subject in 
an open-minded manner.

We hope that those teachers who 
participated in the course, notwith-
standing their personal beliefs, 
are better prepared to engage with 
learners on the topic of evolution.

Having said so, we realise that 

even with some preparation, teach-
ing evolution must be a daunting 
task — no matter what your per-
sonal beliefs are.

We are, therefore, concerned 
about the vast number of teachers 
who have not had the benefit of any 
kind of preparation. 

This could create the space for mis-
understanding and disinformation.

More importantly, it could lead 
to court cases as happened in the 
United States in 2005 when evolu-
tion in schools was challenged. 

The national department of edu-
cation is confident and hopes that 
things will not go that route. It 
said there are mechanisms in place 
to help deal with whatever objec-
tions people might lodge and there 
are guidelines for both parents and 
teachers. 

Given that there are some materi-
als available, we are imploring those 
educators who will teach evolution 
to prepare themselves as well as 
possible.

Worth remembering is that teach-
ers do not have to persuade learners 
to accept any viewpoint. 

They should be able to make up 
their own minds. This is one of the 
fundamental tenets of the new edu-
cation system.

Of course, the challenge is — and 
this applies to more than teaching 
evolution — to resist any temptation 
to nail your colours to the mast.

But those experts who are familiar 
with the intricacies of the debate say 
that in the end religion and science 
are not mutually exclusive, but com-
plementary. Maybe teachers should 
take a cue from this.

I would like to transfer to Gauteng 
province. At present I’m an educa-
tor in Sterkspruit in the Eastern 

Cape. I’m a post-level teaching founda-
tion phase. Phone 082 473 8728.

I  am a female teacher at primary 
school in Reitz. I’m looking for a 

transfer to Gauteng. Phone me on 
072 216 5194.

I  am a teacher at a high school. I 
am looking for a transfer to Dur-

ban. At present I am in Highflats. 
Phone me on 072 560 6792

I am a female deputy principal 
from Eshowe in KwaZulu-Natal. 

I am looking for a transfer to Gau-
teng. Phone me on 073 965 8710.

I am looking for a transfer to Gau-
teng, preferably Pretoria. I am 

teaching in the further education 
and training phase in Mpumalanga. 
I can also teach maths. Phone me on 
073 137 6965.

I would like to transfer to Gauteng. 
I am an intermediate teacher 

and I teach in Newcastle, KwaZulu-
Natal. Phone me on 079 612 4925.

I am a teacher in Groblersdal in 
Limpopo. I am looking for a trans-

fer to Gauteng, East Rand or Middel-
burg and Witbank in Mpumalanga. 
I teach foundation phase. Phone 073 
385 3277.

I am a female primary school 
teacher from Durban who seeks 

a transfer to Laudium, Pretoria. 
Phone 076 022 8404.

I am looking for a transfer from 
Stellenbosch in the Western Cape 

to the Eastern Cape, preferably Alice, 
King William’s Town or surrounding 
areas. I teach accounting in grade 10 
to 12. Phone 083 403 9792.

I am an educator in Bela-Bela, Lim-
popo. I am looking for a transfer 

to Pretoria. I teach economic and 
management science and art at high 
school level. Phone 082 930 4069.

I am an experienced public primary 
school teacher in Theunissen in the 

Free State. I would like to transfer to 
Cape Town. Phone 083 337 2300.

I am a special needs teacher 
 currently serving in a main-

stream school. I am looking for 
a post in a special school. Phone  
072 459 2979.

I am a primary educator looking 
for a transfer to Gauteng. Phone 

083 946 5868.

I am looking for a transfer from 
Thohoyandou to Polokwane or 

Mokopane. I teach English, life ori-

entation technology at secondary 
school level. Phone 084 802 2862.

I am a primary school educator 
who can teach all learning areas. 

I want to transfer from Ulundi to 
Durban. Phone 083 581 2105.

I am teaching in Welkom in the 
Free State. I am looking for a 

transfer in Cape Town. Phone  
072 509 1537.

I am a woman teacher looking for a 
transfer to Durban, Umbumbulu, 

Umzinto, Umthwalume. I teach life 
orientation, natural science and 
technology. Phone 072 560 6792.

I am a maths and science teacher 
in the senior phase. I am looking 

for a transfer to East London. I am a 
single mother and want to be closer 
to my children. Phone 073 322 7503.

I am an art teacher. I am looking 
for a transfer to the Western Cape. 

Phone 076 904 0405.

I am a primary school educator 
at a primary school in Kagiso, 

Krugersdorp. I teach social science, 
English second language and life 
orientation. I am looking for a trans-
fer to Soweto. Phone 083 483 1563.

I am looking for a transfer from 
KwaZulu-Natal to Gauteng. I 

teach grade 10 to 12. My subjects are 
business economics and life orienta-
tion. Phone 083 762 7464.

F
rom next year evolu-
tion will be taught to 
grade 12s. Part of life sci-
ences, evolution has been 
included in the new cur-

riculum for the senior secondary 
phase. Predictably, bringing Darwin 
into the classroom has sparked a 
debate, reinforcing existing battle 
lines between science and religion.

Talk Radio 702 was the first to 
have a go at the topic and invited 
listeners to phone in. The station’s 
lines were clogged as a result of the 
high volume of calls from listeners. 

Similarly, an article on the topic 
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